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ABSTRACT - SECTION 353 STAFF DEVELOPMENT PROJECT

Title: Collaborative Learning: A Key to Empowerment and Participation in
the 90's

Address: Mayor's Commission on Literacy
1500 Walnut Street, 18th Floor

Philadelphia, PA 19102

Director: Donna Cooper

Project Number. 098-4032

Phone Number: 215A85 -602
Funding: $21,050

Purpose The Mayor's Commission on Literacy (MCOL) proposed to develop
and conduct collaborative training. This training promotes 1) a new and
more egalitarian relationship between teacher/facilitator and learners, and 2)
democratic planning, decision-making, and responsibility among all
participants. The greatest benefit is the new level of sophistication and the
equal partnership that learners achieve in the collaborative learning process.

Procedures The MCOL developed collaborative learning materials i.e.,
manual. A 12-hour collaborative learning training was designed. The MCOL
conducted four collaborative trainings. This training was redesigned based on
an evaluation from the first two trainings. A mentor worked with six
individuals who participated in the trainings.

Summary of Findings Through this staff development project the MCOL
accomplished the proposed goals: 1) collaborative learning materials were
developed (i.e., a 65 page manual); 2) a 12-hour collaborative learning tutor
training was designed; 3) four collaborative learning trainings occurred; 4) the
design of the first two collaborative trainings was evaluated and the training
was redesigned for the final two trainings; and 5) one mentor worked with six
individuals who completed the training. The trainings were attended by 34
individuals with 25 people completing the training. The average attendance
rate for each of the trainings was nine participants.

Comments All of the goals were achieved. The final goal (trainers serving
as mentors for six individuals who participated in the trainings) was
accomplished using only one of the three trainers as the mentor for the six
participants. All six mentees handed in a final report; the mentor submitted a
report on each mentee; and the mentor produced a final report reflecting on
the process as the mentor.

Products A Collaborative Learning Training Manual is available. Both a
compilation of reports from the individuals who participated in the
mentoring process as well as reports from the the mentor are available. A
final report on the project activities is available.

1
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Adult Education Act's Section 353 Funds
Mayor's Commission on Literacy in Philadelphia

"Collaborative Learning: A Key to Empowerment and Participation
in the 90's"

A. Description Two of the significant issues facing adult literacy education

in the 1990's involve the delivery of services to the largest number of adults

possible and the encouragement of learning that is empowering, learner-

centered, and participatory. In Philadelphia, the most concentrated

metropolitan and most populous area in the Commonwealth of

Pennsylvania, a combination of governmental, business, and community

organizations formed a coalition of adult literacy -ervice providing agencies

which has grown from 60 learning sites just ten years ago, to a network of

over four hundred sites where adults can access quality educational services.

Despite this growth in the number of opportunities for adult learners, data

show that these efforts do not meet the needs of even twenty-five percent of

all of the adults who lack basic skills. Clearly, the need exists for new models

and strategies for addressing the education of the vast numbers of adults who

wait for services.

In order to meet the challenges presented by these issues, adult literacy

organizations need to look beyond the traditional methods of service delivery

i.e., one-on-one tutoring and classroom instruction, to insure that the largest

number of adult learners possible is served and that learners in programs are

full participants who bring crucial knowledge and experience to inform the

educational process.

To these ends, in the fall of 1990 the Mayor's Commission on Literacy

(MCOL) with a grant from the Pew Charitable Trusts, began to explore the

2
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concept of "collaborative learning" as an effective approach to adult literacy

instruction. Whipple (AAHE Bulletin, 10/87) describes the following six basic

tenets which form the basis of collaborative (or cooperative) learning: "1)

Collaboration means that both teachers (or tutors) and learners are active

participants in the educational process; 2) Collaboration bridges the gulf

between teachers and students; 3) Collaboration creates a sense of

community; 4) Collaboration means that knowledge is created, not

transferredknowledge is an interactive process, not an accumulation. A

answers; education at its best develops the students' abilities to learn for

themselves; 5) Collaboration makes the boundaries between teaching and

research less distinctfrom a collaborative point of view, what takes place in

the classroom is exactly the same thing that takes place in t17.e laboratory: the

creation of knowledge; 6) Collaboration locates knowledge in the community

rather than in the individual." Other characteristics of collaborative learning

include both a new and more egalitarian relationship between

teacher/facilitator and learners, and democratic planning, decision-making,

and responsibility among all participants.

In terms of the benefits or results of learning through a collaborative

approach, Slavin (Educational Leadership, 3/91) reports that this technique

"has been suggested as the solution for an astonishing array of educational

problems: it is often cited as a means of emphasizing thinking skills and

increasing higher order learning; as an alternative to ability grouping,

remediation, or special education, as a means of improving race relations and

acceptance of mainstreamed students; and as a way to prepare students for an

increasingly collaborative workforce." In addition, the work of David and

Roger Johnson (Learning Together and Alone, 1991) and others has shown
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that collaborative learning encourages higher achievement, increased

retention, higher self-esteem and better attitudes towards education.

Perhaps the greatest benefit (and one which is rarely addressed in the

literature in the field) is the potential for this model to reach larger numbers

of adult learners than one-on-one tutoring. While one-on-one tutoring

constitutes the major effort of the educational opportunities for adults in

adult basic education programs in Philadelphia, many more adult learners

can be served using the collaborative learning group approach.

In the project supported by the Pew Charitable Trusts, the MCOL worked

with three Philadelphia adult literacy educators to design staff development

activities and a written manual which would introduce the idea of

collaborative learning to staff members in Philadelphia's adult education

agencies. For the two years prior to this grant, the MCOL had sponsored

several half-day staff development workshops for literacy teachers in

collaborative learning techniques and in early November, 1992, the

Commission held its first full-day workshop.

These half- and full-day workshops began with a series of activities

designed to instill participants with an appreciation of group processes

(Appendix A). The remainder of the workshop consisted of practice in the

actual elements of forming a collaborative learning group, including

performing an initial assessment for group members, creating the logistical

aspects of collaborative learning (i.e., record keeping, group management, and

getting the group to manage themselves), helping the group to develop and

set themes, identifying academic needs and modeling lessons, and

performing on-going assessment (Appendix A).

Through this Section 353 grant, the MCOL proposed to expand its
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experience with this innovative approach to adult education by dev:..,loping a

series of tutor training workshops in collaborative learning for volunteer

tutors in Philadelphia adult literacy programs. Four tutor trainings were

conducted during the funding year. These trainings marked an important

breakthrough in adult education delivery both in Philadelphia and across the

state. The MCOL drew on its experience in facilitating collaborative learning

group (CLG) staff development for professional staff and its role as the

coordinating agency for literacy activities in Philadelphia to enable this new

approach to volunteer tutor training to become a reality.

In addition to the actual trainings, the Commission oversaw six

mentor/tutor pairs who examined the workings of this training method

more closely in order to test the effectiveness of the training and to provide

the participating tutors a richer and more lasting educational experience.

The training design, the manual produced for the collaborative learning

tutor training, and the final reports by the mentored tutors were compiled by

the Mayor's Commission on Literacy into a final report which was submitted

to the PA Department of Education at the conclusion of the project.

B. Proposed Goals and ObjectivesThe proposed goal of this project was to

develop a collaborative learning tutor training design to meet the needs of

volunteer literacy agencies in Philadelphia and throughout the state of

Pennsylvania.

The twin problems of recruiting a sufficient number of tutors to meet

the needs of learners who wait on lists and of providing those learners with

experiences that are empowering and that promote critical thinking keep too

many adult education programs from fully meeting the needs of the
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communities they serve. Data frequently show that far fewer adults are

servnl by adult literacy programs because our current service delivery systems

are too often based on a one-on-one tutoring, thus limiting the number of

clients served. Collaborative learning groups could address this issue by

providing for groups of learners to work with one facilitator to achieve

educational goals.

Other data show that learners who enter programs frequently drop out

after about fifteen hours of instruction. While classroom instruction

addresses the "numbers" problem referred to above, neither classroom nor

one-on-one tutoring addresses the issue of retention as powerfully as

collaborative learning. Collaborative learning helps to enhance retention in

learners because participants in collaborative groups believe that their

activities and perspectives constitute significant knowledge that ought to be

shared and that their own lives and experiences are sources of knowledge.

Research has revealed that students learn better through noncompetitive,

collaborative work than in situations that are highly individualized and

competitive (Bruffee 1987).

The MCOL identified the following objectives for this project:

develop collaborative learning materials that can be utilized by
tutors;

design a collaborative learning tutor training;

test the design of the training with two groups of tutors (serving
16 to 24 tutors);

based on the first pair of trainings, redesign ..fte training and
retest the results to present an effective collaborative learning
tutor training in two subsequent trainings (serving an additional
16 to 24 tutors);
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encourage increased scrutiny of the methods and practices
employed in the training by supporting the efforts of six mentor-
tutor pairs.

C. How These Goals and Objectives Were or Were Not MetThe MCOL

began this project by enlisting the guidance of three Philadelphia educators --

Richard Drucker, the Adult Literacy Coordinator of the Community

Occupational Readiness and Placement Program (C.O.R.P.P.); Jean Fleschute,

the Director of the Community Learning Center (CLC); and Peggy McGuire,

the Director of the Germantown Women's Educational Project (GWEP)

who worked with Diane C. Inverso, the MCOL's Resource Coordinator.

1. ProcessThe Mayor's Commission on Literacy, building on its

experience of developing a collaborative learning staff development

workshop and an accompanying manual, conducted four tutor trainings

designed to inform and instruct adult educators in the methods and the

underlying philosophy of collaborative learning. Early in the grant period,

Jean Fleschute and Peggy McGuire designed a 12-hour training. An

accompanying manual written by Richard Drucker, jean Fleschute, and Peggy

McGuire provided the training participants with an in-depth understanding

of the collaborative learning group process and the method for forming a

collaborative group with learners at their sites.

la. Manual

The Collaborative Learning Manual was produced by the Mayor's

Commission on Literacy. The writing of this manual was accomplished by

three Philadelphia educators (Richard Drucker, Jean Fleschute and Peggy

McGuire) and was facilitated by Diane C. Inverso. These adult literacy service

7
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providers worked collaboratively to produce a manual that will serve as a

valuable resource for educators in a variety of adult programs. The 65-page

manual has been prepared for the use of literacy practitioners interested in

establishing collaborative learning groups at their sites.

The Collaborative Learning Manual includes background on the

philosophy, the theoretical basis, and rati, -gale for the collaborative learning

approach. Also included are the written record of the materials covered in

the training (for later reference), and supplemental materials which include

suggested activities and strategies that participants may find helpful once

training has been completed. The manual discusses the step-by-step details of

working with a collaborative learning group.

A draft of the manual accompanied the four trainings. The MCOL

reproduced approximately 50 copies of the draft version to meet the needs of

participants attending the trainings.

lb. Training

The Commission planned the first two trainings to take place in

November and December, 1993 (Appendix B). The MCOL began advertising

(Appendix C) the availability of the collaborative learning tutor training to

literacy tutors in Philadelphia through its newsletters, events sheets, and

mailings to literacy sites and tutors. These trainings provided the MCOL the

opportunity to evaluate the effectiveness of the trainings and to make any

necessary modifications in the design. The remaining two trainings took

place in March and April, 1994 (Appendix C).

Although three trainers were proposed to develop and facilitate the

training, the work was accomplished by two trainers, Jean Fleschute and

Peggy McGuire. These activities were coordinated and facilitated by Diane C.
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Inverso. Ms. Fleschute and Ms. McGuire are well-versed in the philosophy

behind collaborative learning and have conducted collaborative learning

group staff development workshops. These trainings were limited to eight to

twelve participants. Eligible participants were teachers or volunteer tutors

from Philadelphia adult literacy programs. Each of the four trainings was

divided into two, six-hour sessions (Appendix D).

The trainings covered various aspects of forming and facilitating a

collaborative learning group, including, but not limited to the following:

group facilitation techniques,

group management,

group dynamics,

group-based goal setting systems,

methods for collaborative instruction,

alternative assessment options for groups and individuals.

Feedback from the training participants' evaluations (Exhibit #1),

observations and comments about the first two trainings by Diane C. Inverso,

and self assessment of the two trainers suggested the changes for the last two

trainings. It was important that the training inform and instruct adult

educators in the methods and underlying philosophy of collaborative

learning. Collaborative learning should be viewed as an exciting and

innovative approach to adult education and a necessary alternative to the

traditional means of providing instruction for adult learners.

The training was designed using the collaborative approach. The

training group was a collaborative learning group. The trainer functioned as

the facilitator, modeling typical techniques used in a CLG.

- journal writing (Exhibit #2)

9
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action plans
paired interview
group reading
clustering
collage making

goal setting (Exhibit #3)

group discussion
on-going assessment (Exhibit #4)
peer interview (Exhibit #5)

Different types of materials were used i.e., Legos, old magazines, magic

markers, scissors and various reading materials (Appendix E) were used in

the many activities.

The average attendance rate for each of the four trainings was nine

participants clearly within the range of attendees (8 to 12 individuals)

originally proposed. Statistics about the individuals who participated are

listed below:

34 individuals attended the trainings

25 participants (78%) completed the trainings;

18 of the individuals trained were tutors; and

20 of the trained participants completed an evaluation.

lc. Mentoring

In addition to trainings, a mentor was available for six training

participants throughout the grant period. Although it was proposed that the

three trainers were to participate as mentors, the work of mentor was

accomplished by one trainer. Richard Drucker (mentor) visited the CLG

trainings. He asked participants to volunteer to participate in the mentoring

experience (Appendix F). Six people volunteered from three

trainings.
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TABLE 1
Volunteer mentees from CLG Trainings

Training Dates Mentees Organizations
11/5/93 & 11/19/93 Craig Heim Little Neighborhood Centers

Mary Mariner Mayor's Office of Community
Services

12/3/93 & 12/10/93 Alice Redman Lutheran Settlement House
3/5/94 & 3/12/94 Clifford Lee Kensington Joint Action

Council/Asian Friendship School
Melissa Rea Project H.O.M.E.
Donald Rector C.O.RP.P.

Richard Drucker and Diane C. Inverso met four times to discuss

strategies for modeling the collaborative techniques in Mr. Drucker's

mentoring activities. The mentor met with each of the six participants three

times (Appendix G). Some of the meetings were accomplished via telephone.

The mentees were asked to complete a "Beginning Interview for Facilitators,"

(Exhibit #6), an "On-Going Interview for Facilitators," (Exhibit #7), and a

"Final Interview for Facilitators," (Exhibit #8).

Richard Drucker assigned relevant reading materials and engaged the

mentees in discussion important to the issues surrounding the collaborative

learning group they were forming. Mr. Drucker submitted a report on each

mentee, describing his meetings with each (Appendix H). He also produced a

final report reflecting on the process as the mentor (Appendix I).

Diane C. Inverso me; with three of the mentees (Craig Heim, Melissa

Rea and Alice Redman) on May 9th and had telephone conversations with

two other mentees (Cliff Lee and Mary Mariner) to ascertain their reaction to

the training and the mentoring. Consistently, all agreed that the training and

the mentoring was very helpful and supportive. Cliff Lee in the final

interview identified how the mentoring process helped him. "The mentor

11
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helped me define my goals; helped me to reflect and articulate what is going

on in my class; and helped with ideas for CLG activities." Another mentee,

Melissa Rea, felt that having a mentor helped "...keep her focused. It kept

her determined. She felt that if she didn't have a mentor she might have

given up."

Each mentee completed a report (one report was accomplished via

telephone) reflecting on his/her experiences as a mentee and also describing

how the collaborative learning techniques were introduced into their

respective groups (Appendix D.

Listed below are some of the successful ideas and methods that the

mentees employed:

- one-on-one interviews;
- collages;

- group reflections/discussions; and
- dialogue journals.

2. Goals Met

A 12-hour collaborative learning tutor training was designed.

A collaborative learning manual and essential materials were

developed.

The design of the training was tested in the first two trainings.

The reviewed design for the training was tested in the two

subsequent trainings.

A mentor worked with six mentees to lend support to the
development of collaborative learning groups and to scrutinize
the methods and practices employed in the training. Each
completed a report.

3. Goals Not Met

None

12
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4. Additional Activities

The mentor submitted a report on each mentee.

The mentor produced a final report.

D. EvaluationThe on-going effectiveness of the trainings was evaluated

by the MCOL's Resource Coordinator (Diane C. Inverso) who attended

trainings and meet with trainers both prior to training sessions and after their

completion to insure the effectiveness of the training sessions. The

evaluation forms (Appendix K) submitted after the trainings were

informative and helpful in developing an effective training. In addition, the

Resource Coordinator met with each of the mentored tutorsonce before the

mentoring actually began and upon submission of the tutors' final report on

the experience to the MCOL.

E. Coordination and DisseminationThe MCOL, the central coordinating

office for literacy and adult education activities in Philadelphia will draw on

its ongoing relationship with all of Philadelphia's adult literacy providers to

insure that all literacy organizations and educators in the city are kept

informed of the availability of these training opportunities. In addition, the

MCOL's firm commitment and steadfast belief in the soundness of the

collaborative learning approach to adult education makes it important that

this information is shared with organizations statewide and beyond.

This final report and accompanying manual is filed with the Department

of Education, Bureau of Adult Basic and Literacy Education, 333 Market Street,

Harrisburg, PA 17126-0333 and copies are located at AdvancE, 333 Market

Street, Harrisburg, PA 17126-0333; Western Pennsylvania Literacy Resource
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Center, 5347 William Flynn Highway, Route 8, Gibsonia, PA 19544; and ERIC

where they are available for loan.

F. In ConclusionSubstantive goals were met. The adult literacy service

providers in Philadelphia responded positively to the initiative as

demonstrated by evaluations, and mentee comments. Individuals from 21

agencies attended the trainings where they developed essential skills.

The mentoring aspect of the project was very positive. These six literacy

providers sought and took advantage of the support of the mentor. This

contact allowed the mentees the opportunity to discuss and to brainstorm

strategies for facilitating their respective groups.

How the collaborative learning training impacted on the learners was

recognized when the mentees described their learners' responses to the CLG

activities and the changes the mentees observed in their groups. Learners

showed an increase in activities with group planning, and decision-making.

Responsibility for the lessons was slowly being assumed by the learners. In

the final interview, mentees discussed how their learners responded to the

collaborative learning process. Here are two excerpts:

"Very dubious about it because they thought. that I was the teacher and they
were the learners. But now they are excited and proud that they are
teaching themselves." (Project H.O.M.E.) and

"At first, they were very shy in participating. They kept on expecting me to
supply more 'answers.' Then, a couple took the initiative to offer their
own ideas, and then others, upon their urging, followed their lead."
(Asian Friendship School/Kensington Joint Action Council)

G. RecommendationsThe Commission feels that it is important for our

14
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organization to "spread the word" about collaborative learning to any

organization involved in meeting the adult education needs of its constituent

community. In short, we feel that this approach will be important to the

future of adult education and intend to broadcast its merits through the state

regional workshops, the annual mid-winter conference and other appropriate

forums that relate to adult education. Many people took advantage of this

opportunity. The MCOL expects that more will in the future. Since the

MCOL has incorporated this training into the menu of training opportunities

that the Commission offers.
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OUTLINE AND ACTIVITIES f OR TIE
COLIABORAITVE LEARNING GROUP STAFF DEVELOPMENT

As people arrive they will sign in, receive a folder with handouts and then
go to the large room. (8:45 - 9:00)

People will be told to go to the room based on the time that they want to
attend class (i.e., T & TH night class will go to room U....) Only the first 10
(this number will vary) people will be accepted in that class, etc. (9:10-9:15)

Activity Number One (This activity should take about 45 minutes.) (9:15 - 10:00)

As people enter the room, the facilitator will hand them a journal and ask
them to make an entry. The facilitator will explain that this is to be an entry to
answer the following questions:

What do you already know about CLG?
What do you want to find out about CLG?

After they have finished their entry people will be paired for an interview
(name, organization, position) each other with the questions listed above as part of
the interview.

Within the first five minutes the facilitator will pair people so that they can
conduct interviews. The following questions should be answered during the
interview:

Who are you?
What are your expectations for this staff development?
What is your teaching background? (i.e,. one-on-one, small group, class
room etc.)
What do you already know about CLG?
What do you want to find out about CLG?

The next few minutes will be the introduction given by the interviewer. When
all the introductions have been done the facilitator will summarize the
information on each person's expectations, give her own expectations and the
history of how collaboration came to the MCOL. This activity begins the trust
building and bonding. It is sometimes easier to begin with this kind of
development in a one-cn-one situation and the facilitator can point this out to the
group (co-learning, modeling, sharing).



The facilitator needs to let the people know that the final entry will be an
evaluation and that entry will be collected and a dialogue response bill be added
and mailed back to them.

Activity Number Two (This activity should take about 50 minutes.) (10:00-10:50)
This is the Lego "fish bowl" activity. This activity will promote group bonding

and trust building. Here you will see the process of group dynamics. This will
also focus people en paying attention to other people so they can learn to "read" the
rest of the group's non-verbal and verbal responses correctly. The group will be
divided into two groups. They are given the assignment to build the tallest free-
standing structure using legos. Group A must do this activity for four minutes
but they may not speak to each other. Group B will just be told to observe and take
notes. The groups then switch roles. Group B will do the activity in silence for
four minutes and Group A acts in the role of observation group. Now we change
the activity a little. Each group will try to build the tallest free standing structure
using legos but this time speaking is allowed. Group B begins first and Group A
observes for four minutes. After the four minutes there is a switch and Group A
attempts to build the structure using their verbal communication abilities and
Group B observes for four minutes. Now the discussion follows (30 minutes).

Here are some types of questions which you can ask of group members:
How (.id people feel when they were in the silent group? the verbal group?
How did people feel when they acted as the observer? the active or the non-
active participant?
Did people always feel like they were in the "in" the group? the "out" group?
What kind of leadership emerged?
Did you observe any cooperation/collaboration occurring?
Why was this a useful occurrence?
Can you think of other events in your life where collaboration
occurred/occurs?
Could you see this group technique as useful in a literacy setting?
What have you learned so far about group collaboration?
As an observer, what kind of things did you note?
Did you feel accomplished? Frustrated?
What did you learn about group trust and bonding?

Break for 10 minutes (10:5041:00)



After the break everyone is asked to put another entry into their journal. This
entry will be their own observations and thoughts on the activities so far. This
should deal with observation about themself and the group dynamics occurring so
far. (11:00 -11:10)

Nuts and Boltsover the rest of the day the facilitator will need to cover these five
topics in the following order

L Assessment
2. Forming the group
3. Theme setting
4. Lesson modeling
5. Ongoing Assessment

L ASSESSMENT (11:10-11:30)
Using the CLG model the facilitator will elicit from the group ideas (i.e.,
interviews, goal checklist, goal setting, facilitator journal).
1. What role do you play in initial asessment in you organizatiou?
2. SHARE this info. Allow these "experts" in the group share their

expertise.
3. How do these procedures help form groups?
4. What kind of items should in the entry of a facilitator's journal?

2. FORMING GROUPS (11:30-12:15)
Again using the CLG model work on the following areas by geting ideas
from the group
1. Record keeping (i.e., facilitator journal, attendence, forms)
2. Group management (i.e., time, location, group ground rule)
3. Getting the group to manage themselves.

LUNCH (12:15 1:00)

3. THEME SEWING (1:00-145)
Group will have discussion on how to develop themes. Remind them
that the first 1 1/2 weeks usually is for assessment, people may work on
a goals check list and engage in discussion. Through all of this the
facilitator is listening for common themes.

Scenario: At this point each facilitator will begin a discussion based on
some common themes they have heard (i.e., job preparation, inventory
question). They must pretend that they are three weeks into the class.
Through this discussion they will generate a common themes and end
with a recognition of a common goal.

At conclusion the facilitator will remind them how the facilitator came
to this common goal and how the group participated. This is an
analysis of what people shared.

Journal entry (1:45-2:00)
What do they think so far?



What stands out for them so far?
Issues? Concerns?
Remaining points?

2:00 - 2:10 BREAK

4. MODELING LESSONS (2:20 - 3:30)
This will be a role playing of etypical" lesson. Before the group starts each
individual needs to internally decide wo things about their character

1. Identify a specific academic need
2. How do you want this person to feel today?

Group Lesson (five minutes for each section)the lesson will evolve from the

activity when the group was theme setting.
I. Group Building Activity - focus the group i.e. Hangman, word game

2. Group meeting i.e. remember what happened last meeting, journal
reading, announcements.

3. Individual Time i.e., "I want to work on fraction." "help with my
essay: "work on computer.'

4. Group Work i.e., writing assignment for discussion on theme

5. Next Step i.e., Where are we going?
6. Journal Writing, i.e., What stood out? What did you learn? Questions?

Discusaion about how this lesson went. Summarize and address new questions.

F. ONGOING ASSESSMENT (3:30-3:50)
Discussion. Elicit from the group methods on how to do this (i.e., dialogue

journals, portfolios)

Winding Down (3:50-4:10)
Discussion on end of year assessments, look back on gaol sheets, evaluation of

CLG in the program.

FINAL DISCUSSION (4:10-4:30)
Answer any remaining questions and allow the people time fill out their final

journal entry.

At this point the participants will make their final entry into their journals.

This entry will be collected and will act as our evaluation of this session. We will

also handle this entry as a dialogue entry. The facilitator will respond to the entry

and will mail back the response. Encourage people to describe how this workshop

will help them; how it changes their views on groups; whether it meets their

expectations, etc.
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Collaborative Learning Training Dates

Dates Location Attendees Completed Training

Friday, 11/5 & 11/19/93 1500 Walnut St. 1" 8

Philadelphia, PA

Friday, 12/3 & 12/10/93 1500 Walnut St. 5 3

Philadelphia, PA

Saturday, 3/5 & 3/12/94 1500 Walnut St. 13 10

Philadelphia, PA

Saturday, 4/23 & 4/30/94 1500 Walnut St. 6 4

Philadelphia, PA
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Trainings will be held at the
Mayor's Commission on Literacy

1500 Walnut Street
18th Floor

Philadelphia, PA 19102

Completion of Basic/Gateway/ESL tutor
training is a prerequisite for enrollment.

Mayor's Commission on Literacy
COLLABORATIVE
LEARNING &
ADULT
EDUCATION

Training

Learn how to set up collaborative learning groups with your adult
learners;

Understand how collaborative learning enhances learner achievement;

Learn how to provide an environment for democratic planning, decision
making and risk taking;

Learn how to help your learners develop their independence as well as
understand the power of group learning;

Understand your role in a group as the facilitator;

Have the opportunity to work with a mentor as you develop your
collaborative learning group.

To register for for more
information, contact

Diane Inverso,
875-6602

Training Group #2
Session 1, Friday, December 3
Session "I, Friday, December 10

9:0) a.m. to 4:00 p.m.

Training Group #1,
Session 1, Friday, November 5 ,

Session 25 Friday, November 19 )

9:00 a.m. to 4:00 p.m.

Lunch will be provided.



Training will be held at the
Mayor's Commission on Literacy

1500 Walnut Street
18th Floor

Philadelphia, PA 19102

Completion of BasiclGatewayIESL, tutor
training is a prerequisite for enrollment.

Mayor's Commission on Literacy
COLLABORATIVE
LEARNING &
ADULT
EDUCATION

Training

Learn how to set up collaborative learning groups with your adult
learners;

Understand how collaborative learning enhances learner achievement;

Learn how to provide an environment for democratic planning, decision
making and risk taking;

Learn how to help your learners develop their independence as well as
understand the power of group learning;

Understand your role in a group as the facilitator;

Have the opportunity to work with a mentor as you develop your
collaborative learning group.

Training Grup...n,
Session 1, Friday, December 3
Session 2, Friday, December 10

9:00 a.m. to 4:00 p.m.

To register or for more
information, contact

Diane Inverso,
875-6602

U

Lunch will be provided.



Training will be held at the
Mayor's Commission on Literacy

1500 Walnut Street
18th Floor

Philadelphia, PA 19102

Completion ofBasic/Gateway /ESL tutor
training is a prerequisite for enrollment.

Mayor's Commission on Literacy
COLLABORATIVE
LEARNING &
ADULT
EDUCATION

Training

Learn how to set up collaborative learning groups with your adult
learners;

Understand how collaborative learning enhances learner achievement;

Learn how to provide an environment for democratic planning, decision
making and risk taking;

Learn how to help your learners develop their independence as well as
understand the power of group learning;

Understand your role in a group as the facilitator;

Have the opportunity to work with a mentor as you develop your
collaborative learning group.

Training Group #3
Session 1, Saturday, March 5
Session 2, Saturday, March 12

9:30 a.m. to 4:30 p.m.

To register or for more
information, contact

Diane Myers°,
875-6602

Training Group #4
Session 1, Saturday, April 23
Session 2, Saturday, April 30

9:30 a.m. to 4:30 p.m.

Lunch will be provided.



Training will be held at the
Mayor's Commission on Literacy

1500 Walnut Street
18th Floor

Philadelphia, PA 19102

Completion of Basic /Gateway /ESL tutor
training is a prerequisite for enrollment.

Ma or's Commission on Literacy
COLLABORATIVE
LEARNING &
ADULT
EDUCATION

Training

Learn how to set up collaborative learning groups with your adult
learners;

Understand how collaborative learning enhances learner achievement;

Learn how to provide an environment for democratic planning, decision
making and risk taking;

Learn how to help your learners develop their independence as well as
understand the power of group learning;

Understand your role in a group as the facilitator;

Have the opportunity to work with a mentor as you develop your
collaborative learning group.

Training Group #4
Session 1, Saturday, April 23
Session 2, Saturday, April 30

9:30 a.m. to 4:30 p.m.
To register or for more
information, contact

Diane Inverso,
(215) 875-6602

Lunch will be provided.



Mariner, MOCS; Margaret Payne;
1Habibah Abdus-Shahid, Heston
School; Sister Mary Shawn, IHM
Literacy Center; Jennie Stewart,

IRuby Williams, Friends Neighbor-
hood Guild.

The MCOL's next Site Coordina-
tor Training is scheduled for
Saturday, January 29 from 9:00
a.m. to 1:00 p.m., Monday, January
31 from 5:30 p.m. to 8:30 p.m.; and
Wednesday, February 2, from 5:30
p.m. to 8:30 p.m. The training will

i be held at the MCOL offices, 1500
Walnut Street, 18th floor. For
more information and to register,

11

call Molly McCoy at 875-6602.

Collaborative Learning Group
Training

IIn response to the many agencies
and teachers/tutors who have
expressed an interest in learning
how to setup and run collaborative
'earning groups (CLG), the MCOL,
.hrough a PA Department of
Education 353 grant, has devel-
oped a CLG training. The MCOL
has been working with three local
adult literacy practitioners (Rich-
ard Drucker, Jean Fleschute, and
Peggy McGuire) to design the

litraining. In the fall two twelve
our trainings were offered at the

MCOL offices in Center City. The
tCOL plans to incorporate this
raining into the menu of trainings

that are being developed. Two
ore trainings will be offered in

pring 1994:

'LG Group #3
Session 1

Saturday, March 5
9:30 am-4:30 pm

Session 2
Saturday, March 12
9:30 am-4:30 pm

Read On, Winter 1993

CLG Group *4
Session 1
Saturday, April 23

9:30 am-4:30 pm
Session 2

Saturday, April 30
9:30 am-4:30 pm

A mentoring group will be
available to six tutors who plan to
start a collaborative learning group
after the training. For more
information about the CLG
trainings contact Diane Inverso at
875-6602.

Training Materials Available

The MCOL has obtained training
materials from Pelavin Associates

ERead All About It!

a

7

designed to assist ABE and ESL
instructors in a variety of topics
including "The Adult Learner,"
"Planning for Instruction," "Moni-
toring Student Progress," "Volun-
teers and Teachers in the Class-
room," "Communicative ESL
Teaching," "Mathematics: Strate-
gic Problem Solving," "Whole
Language Approach," "Improving
Thinking Skills for Adult Learn-
ers," and "Learning Disabilities:
Learner Centered Approaches."
Anyone familiar with group in-
struction procedures who would
like to make use of these materials
can contact Ione G. ies, Director
of Education, at the MCOL, 875-
6602.

CUPANDMAM

The Mayor's Commission on Literacy has prepared briefing papers from
eight of the staff development workshops for the PA Department of
Education's 353 Staff Development Project in Region 9 (Philadelphia)
during 1992-93. These papers are based on the transcripts of the sessions
and are available to you free of charge. Just check off the briefing papers
for which you'd like to receive copies, clip out the form and mail it back to
the Commission.

Briefing papers are available on the following topics:

BEST COPY AVAILABk.

Assessment & Testing
Grammar Instruction
Learning Differences
Multicultural Instruction

1

Family Literacy
Integrating Writing with Reading
Literacy & Health Issues

Recruitment & Retention

Name:
Literacy Site or Organization:
Address:
City, State, Zip:
Phone Number

Please indicate your choices, fill in your name and address, and mail to:
Diane Inverso, Resource Coordinator

Mayor's Commission on Literacy
1500 Walnut Street, 18th floor

Philadelphia, PA 19102

33



Appendix D

Training Outlines

3 `7;



MAYOR'S COMMISSION ON LITERACY

REVISED COLLABORATIVE LEARNING GROUP TRAINING FORMAT

Training (12 hours)

Session 1
Session 2

9:30 a.m. - 4:30 p.m. (6 hours of training)
9:30 a.m. - 4:30 p.m. (6 hours of training)

SESSION 1 9:30 a.m. - 4:30 p.m.
Collaborative learning group tutor training manuals and journals are distributed.

I. (1 hour)

a) Journal Writing (#1)
--what do you already know about CLG?
--what do you want/expect to find out about CLG?

b) Paired interviews for introductions and reading of journal entries

c) Introductions; answers to journal questions recorded on newsprint

d) Summary of what we all know and expect

e) Group reading: history and characteristics of CLG (pgs. 3-6 in manual);
discussion

II. (2 hours)

a) (25 minutes) Role of the facilitator (pgs. 7-8); discussion

BREAK (10 minutes)

b) (1 hr. 15 min.) Lego activity, emphasizing focus on interaction of people,
group behavior

c) (10 min) Journal writing (#2)

LUNCH (1 hour)
(During the first fifteen minutes of lunch, information about

the mentoring program will be distributed.)



MAYOR'S COMMISSION ON LITERACY
COLLABORATIVE LEARNING GROUP TRAINING FORMAT

(continued)

III. (3 hours)

a) (1 hr. 15 min) initial assessment/goal-setting/action plan (pgs. 10-12)

**Activity: Pair up and formulate action plans sa carry out
interviews: Report back to whole group**

b) (1 hr. 15 min) Forming the group (pgs. 12-14)

**Activity: Use information from previous activity to form a
small group according to common interest**

(30 min) Wrap up Session 1: Questions so far; journal entry; collect journals;
urge people to read manual and write comments at home, then come back to
second Session with questions, concerns.

**For this journal entry: evaluation of Session I based on series
of "Ongoing Assessment" Questions printed on separate page**

Total time: 7 hours (9:30 a.m. - 4:30 p.m.)



SESSION 2

MAYOR'S COMMISSION ON LITERACY
COLLABORATIVE LEARNING GROUP TRAINING FORMAT

(continued)

9:30 a.m. - 4:30 p.m.

(30 min) Distribute journals and allow a few minutes for people to read;
hold class meeting (invite people to read/talk/ask questions/state
concerns/make announcements) Listen for possible cluster theme for
next session.

Ill continued from Session 1 (21/2_hours)

c) (1 hr. 15 min.) Generating group themes and participatory curriculum
(pg. 15-17)
**Activity: Clustering in full group**

JOURNAL ENTRY #3 AND BREAK (15 min)

d) (1 hr) Group dynamics/stimulating critical reflection (pgs. 21-22 common
inquiry);
**Activity: Individual writing 91 drawing DI collage-making

Excerise . What has been going on in this group from my
individual perspective or what is my role in the learning
process? Share in small groups**

LUNCH ( 1 hour)

e) (45 minutes)

**Activity: Read/discuss "Questioning the Process" scenarios
in full group** (p. 28-30)

f) (45 min) lesson modelling
**Activity: Use picture to stimulate brief writing/discussion

exercise** Story option - "Girl or "Route 23..."

g)

JOURNAL ENTRY #4 AND BREAK (15 min)

(45 min) ongoing assessment (pgs. 54-56)
**Activity: Group Discussion. What have we done during this

two day workshop that could be considered ongoing
assessment? What effect have those activities had on 1)
Your learning? 2) The quality and usefulness of the
workshop?**



MAYOR'S COMMISSION ON LITERACY
COLLABORATIVE LEARNING GROUP TRAINING FORMAT

(continued)

LV.,1.45131i121

a) (20 min) Winding down (pgs. 34-37 Evaluation Process)

b) (25 min) Training evaluation, including Peer Interview

Total time: 7 hours (9:30 a.m. - 4:;10 p.m.)

Miligali AggAgl_fgLJIQ.__Ij'4n
journals (pages for five entries)
Legos
tape (masking or scotch)
newsprint
markers
pencils
extra paper
glue sticks
old magazines
plain paper (perhaps of different colors)
scissors
magic markers (fine and large point)
Provactivefinteresting photos
Copies of "Girl," "Route 23...," and "The Teacher Training..."
Goal Setting Forms
Name Tags
Peer Interview Forms
On-Going Assessment Forms



MAYOR'S COMMISSION ON LITERACY

COLLABORATIVE LEARNING GROUP TRAINING FORMAT

Training (12 hours)

Session 1
Session 2

9:00 a.m. - 4:00 p.m. (6 hours of training)
9:00 a.m. 4:00 p.m. (6 hours of training)

SESSION 1 9:00 a.m. - 4:00 p.m.
Collaborative learning group tutor training manuals and journals are distributed.

I. (1 hour)

a) Journal Writing
--what do you already know about CLG?
--what do you want to find out about CLG?

b) Paired interviews for introductions and reading of journal entries

c) Introductions; answers to journal questions recorded on newsprint

d) Summary of what we all know and expect

e) Group reading: history and characteristics of CLG (pgs. 8-12 in manual);
discussion

II, (2 hours)

a) (25 minutes) Role of the facilitator (pgs. 13-15); discussion

BREAK (10 minutes)

b) (1 hr. 15 min.) Lego activity, emphasizing focus on interaction of people,
group behavior

c) (10 min) Journal writing

LUNCH (1 hour)
(During the first fifteen minutes of lunch, information about

the mentoring program will be distributed.)



MAYOR'S COMMISSION ON LITERACY
COLLABORATIVE LEARNING GROUP TRAINING FORMAT

(continued)

Ill. 21.1_12- ja),

a) (1 hr. 15 min) initial assessment/goal-setting/action plan (pgs. 18-22)

**Activity: Pair up and Ibrmulate action plans Di carry out
interviews: Report back to whole group**

b) (1 hr. 15 min) Forming the group (pgs. 22-26)

**Activity: Use information from previous activity to form a
small group according to common interest**

(30 min) Wrap up Session 1: Questions so far; journal entry; collect journals;
urge people to read manual and write comments at home, then come back to
second Session with questions, concerns.

**For this journal entry: evaluation of Session 1 based on series
of "Ongoing Assessment" Questions printed on journal page**

Total time: 7 hours (9:00 a.m. - 4:00 p.m.)



MAYOR'S COMMISSION ON LITERACY
COLLABORATIVE LEARNING GROUP TRAINING FORMAT

(continued)

SESSION 2 9:00 a.m. - 4:00 p.m.

(30 min) Distribute journals and allow a few minutes for people to read;
hold class meeting (invite people to read/talk/ask questions/state
concerns/make announcements)

III continued from Session 1 (21/2 hours)

c) (1 hr. 15 min.) Generating group themes and participatory curriculum
(pg. 27)
**Activity: Clustering in full group**

JOURNAL ENTRY AND BREAK (15 min)

d) (1 hr) Group dynamics/stimulating critical reflection (pgs. 31-47);
questioning the process (pgs. 47-51)
**Activity: Individual writing la drawing 91 collage-making

Excerise . What has been going on in this group from my
individual perspective? Share in small groups**

e) (45 minutes)

f)

g)

LUNCH ( 1 hour)

**Activity: Read/discuss "Questioning the Process" scenarios
in full group**

(45 min) lesson modelling
**Activity: Use picture to stimulate brief writing/discussion

exercise**

(45 min) ongoing assessment (pgs. 40-44)
**Activity: Group Discussion. What have we done during this

two day workshop that could be considered ongoing
assessment? What effect have those activities had on 1)
Your learning? 2) The quality and usefulness of the
workshop?**

41



MAYOR'S COMMISSION ON LITERACY
COLLABORATIVE LEARNING GROUP TRAINING FORMAT

(continued)

IV. (45 mini

a) (20 min) Winding down (pgs. 55-62)

b) (25 min) Training evaluation, including final journal entry

Total time: 7 hours (9:00 a.m. - 4:00 p.m.)

Materials needed for training
journals (pages for five entries)
legos
tape (masking or scotch)
newsprint
markers
pencils
extra paper
glue sticks
old magazines
plain paper (perhaps of different colors)
scissors
magic markers (fine and large point)

4 7
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Route 23: 10th and Bigler to

Bethlehem Pike

A in't no reason for you to be gaping at me. I pay my taxes, ivAt
Tilike everybody else. And it just don't make no sense. 11.
mayor and all them city council men sitting up in all them little of-fices over in City Hall, ain't never been cold in they life. And meand my little ones freezing to death up on Thirteenth Street.

Last time I was down to City Hall to try and talk to one of themmen, heat just pouring out the radiator in that office. I had to yell
at Kamitra and Junk not to touch it, scared they was gonna burn
theyself. Man I'm talking to done took off his jacket and drape..it
over the back of his chair. Wiping his forehead off with his hanky,
talking bout, "No, Mk Moses, we can't do nothing for you. Not athing. Not as long as you living in a privately-own residence aridyou not in the public housing. . . ."

I'm thinking how they only use them offices in the day time.
Ain't nobody in em at night. And my babies is sleeping in the
kitchen, ever since the oil run out two weeks ago and they ain't de-liver no more. Landlord claim he outta town.

Haan, my baby here, he don't hardly even know what warm is.
He so little he can't remember last summer. All the others done
had colds all winter. Noses ain't stopped running since last Octo-
ber. And Kleenex just one more thing I can't afford to buy em.Sc se me a minute.

I know, junk. I see it. Yeah, I see the swings. Can't get offand play today. Too cold out there. Maybe so, honey. Maybe
tomorrow, if the sun come out. Lamont. let your sister have a turnto sit by the window now.
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Appendix F

Mentor's Advertisement



1

Collaborative
Learning Group

MENTO IN
PROJECT

The Mayor's Commission on
Literacy Collaborative Learning
Group Mentoring Project (CLG
Mentoring Project) will provide
support and assistance to tutors
and teachers who set up CLG's in
their adult literacy programs.

This project will provide assistance in the
following areas:

understanding the expectations of students
who are involved in CLG's;

observing and documenting educational and
social processes with the group;

using an inquiry based research approach to
ask relevant questions about the CLG process;

using a teacher journal to record your own
reactions to the group;

compiling a brief end-of-year report;

developing criteria to measure success in the
CLG experience.

Richard Drucker, Coordinator at C.O.R.P.P., 1217 Sansom Street,
Philadelphia, PA 19107, will be working with tutors/teachers on
the Collaborative Learning Group Mentoring Project. if you are
interested, please call him at 592-8011.
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Appendix G

Mentees' Meeting Agendas



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Agenda for the First Mentor Meeting

Date:

Introduction of mentor and mentees (i.e., paired interviews)

Mentees complete interview forms

Group discussion of mentoring process and identification of goals for the
mentoring project (Use newsprint to record goals.)

Hand out goal setting checklist (group discussion)

Group selects next meeting times and topics



COLLABORAYIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Agenda for Second Mentor Meeting

Date:

Review beginning interview for facilitators and goal setting check list.

Discuss mentee's progress so far.

Feedback on the CLG workshop and manual.

Discussion of record keeping and student tracking

Hand out on-going interview for facilitator



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Agenda for Third Mentor Meeting

Date:

Review beginning and ongoing interview for facilitators and initial and ongoing
goals.

Hand out final interview fob facilitator (peer interview)

Discuss interview information.

Discussion of record keeping and student assessment program evaluation

Plan future steps in CLG.

el
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Mentor's Report on Each Mentee

E2



COLLABORATIVE LEARNING: A KEY TO EMPOWERMENT AND
PARTICIPATION IN THE 90'S

Notes and Observations
by

Richard Drucker

Mentee: CRAIG HEIM

Meetings: 12/15/93; 3/2.3/94; 5/9/94

12/15/93

Craig works in a multi-level Head Start/Adult Education setting at the

Little Neighborhood Center's agency in central Philadelphia. He teaches

primarily math and writing to students at the pre-GED level. Craig's class

enjoys a positive student-centered atmosphere where people feel comfortable

with the class, teacher, and each other. The varied abilities and interests of

group members and the need for interesting activities on a consistent basis

brought Craig to CLG training in the fall of 1993.

Craig and I talked initially about what he does with his class and the

concerns he has for his class. Four general themes, or topics, came up during

our first interview: students' skills; collaborative group activities; social issues

and their role in the class; and group process. Craig felt that within the

particular context of his program, the idea of doing group activities contained

within one or two days of the week would be most realistic. Craig's goals for

the class were: 1) to make the class more "interactive," i.e., to have the class as

a group make decisions and plan activities; 2) to see people taking more

initiative in planning their work; 3) maintaining the participant's interest

within particular skills areas.

Craig's most successful CLG activity to date was asking people to select

activities for class activities. Students looked at various texts and decided if
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they wanted to use them. People felt like they made an important decision,

and people who had previously over or under estimated their ability seemed

more realistic about those skills.

Craig's expectations for his CLG group focused on anticipating a

"deeper exploration" of social issues and topics the group might be able to

"take direct action on." He wanted the mentor to supply feedback on specific

techniques/activities that could serve the group.

Together we brainstormed a list of activities that might build group

unity and collaboration. These were as follows: 1) begin class with a group

activity; 2) use clustering technique or theme generating and support the

group if they want to do more on a topic; 3) read essays out loud and do a

word map or post ideas on a newsprint.

Observations:

Craig seemed very stimulated by the CLG training as well as with the

prospect of working with a mentor to test new techniques and approaches.

He commented that he was already keeping a teaching journal.

3/23/94

During the second interview, I noticed quite a change in Craig's

orientation to the CLG mentoring project. He was tentative and uncertain

during the first meeting, but at the ongoing interview he seemed more

confident and relaxed. He observed that he has implemented CLG techniques

from the workshop and these seemed to have worked.

His major successes were: 1) using dialogue journals with the students

and, 2) using newsprint to record group activities. His main problem, which

he noted in the beginning interview, continues to be balancing people's skill
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level and interests so that the class is "engaging and relevant to each learner."

Craig has learned from his group that people will respond well and remain

interested in "materials that are chosen specifically" for their needs.

Craig and the class did an activity on welfare reform that seemed

especially successful. The class read an editorial and then brainstormed a list

of topics to write about. These ideas were potential "starting points" for each

person to write. Craig has also used dialogue journals with the learner in

order to develop more personal and direct communication lines, and has

used end-of-month writings as a means of reflection and collaboration for the

next month.

Craig commented that I could help him by listening to some of the

things he's been doing and by giving him feedback. He was excited that the

class did not "fizzle out," and that new components like dialogue journals

were working. He noted that people had written about "everything:" getting

into shelters, problems with children, jobs, disappointments. He observed

that this kind of writing provides a framework to respond to both real-life

events and class activities, and gives him a chance to say to students "I hear

what you say", now go back and "be active."

When Craig uses newsprint the discussions as previews to writing

become stimulating - people write ideas in their notebooks and seem to " get

into" an issue. Craig feels he is beginning to think in terms of the group as a

whole. People seem to have a lot more to say and they say it more clearly. He

has kept folders and students are beginning to keep folders.

Craig stated that the workshop and CLG manual were a good

experience, because both focused on a specific itinerary. To Craig the CLG

training and mentoring help to "formalize ideas you had but needed to

develop." The mentoring process helps him to "talk about what I do" and to
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feel less isolated.

Observations:

Craig might want to have learners pair off and teach each other skills,

or have a group member teach the class a skill. Also, several students might

want to read their essays - Craig could photocopy the essay so that everyone

has a copy. I was curious about learners' self-reflections and if these might be

developed into action plans and/or criteria to view and evaluate if the (a)

particular activity was "successful." Finally, I wonder how individual

learners view the group and how Craig might interpret their responses.
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COLLABORATIVE LEARNING: A KEY TO EMPOWERMENT AND
PARTICIPATION IN THE 90'S

Notes and Observations
by:

Richard Drucker

Mentee: CLIFF LEE

Meetings: 1/7/94; 4/13/94; 5/12/94

1/7/94

Cliff works in an ESL program in Kensington. The goal of the program

is to orient students to U.S. societal, cultural, economic, and political systems,

as well as "different systems within Kensington." Cliff is teaching ESL and

finds that the language and cultural barriers, in terms of translating

"American" concepts to Vietnamese students is quite difficult. There is a lot

of student participation and enthusiasm, including more graduating students,

increased number of students, and outreach to the local community.

Cliff and I talked about how CLGs can change his program. His vision

is to develop the school to be community based and student run. At present

students decide on topics to study, discuss those topics, and express choices for

activities and workshops. Eventually the class, and ultimately the school,

will provide a community forum for Asian residents of Kensington.

Cliff would like the CLG mentor to refer him to necessary resources

and provide ideas to his program. He wants to build up a student advisory

board, to build up Asian Friendship School to be a community resource, and

to involve students in residential issues. The main difficulty is attendance of

students.

Observations:

Cliff's vision of a community forum would complement nicely with
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CLG activities. I suggested that he work more closely to facilitate specific

group goals and subsequent activities around group needs and/or goals. For

example, if students decide that they want to learn more about local

government, then a brainstorming and/or researching activity where ideas

are collected on newsprint and later worked on in a collaborative activity.

While the curriculum is still "teacher dominated," perhaps more learner

vut into various aspects of it would increase the participation and

collaborative aspects of the program.

4/13/94

Cliff and I talked during the on-going interview about his vision of a

"community forum," and which classroom activities seemed to have the

most potential for collaborative learning.

During class, Cliff related, he would bring up a topic, i.e. government,

and let students come up with ideas about it. He asked group members if they

could talk about the Vietnamese government they had left. This led to a

group discussion about Communism versus Democracy, but did not lead to

more collaborative activities.

The most successf al group activity was a presentation by an IRS

representative about new tax forms and procedures. Most students have jobs,

and most work is factory work in clothing, manufacturing, or retail business.

Women participants predominate over men 65% to 35%. Cliff

currently teaches a group of 10-15 people for a ten week semester.

In terms of group process, most people in class talk and participate.

There are 3 or 4 leaders - who lead discussions. Some members are hesitant

because of their level of English. Students interact, mostly through class

discussions, although some of that discussion can be in Vietnamese, which

nee is to be translated for Cliff. Conversely, students respond in English if
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Cliff speaks slowly.

Classroom activities involving collaborative academic work include: 1)

whole group work where group sits in a semi-circle; 2) language activities in

which participa:- help each other with verb endings; 3) structured class time

to work on individual skills.

Cliff observed that by encouraging student participation that he is

slowly implementing collaborative techniques. Activities are not formalized;

in fact, there is a teacher-student hierarchy. But, when things "just happen,"

when students help each other, for example, Cliff feels that collaboration is

taking place.

An example of a planned activity that became collaborative was an

assignment on family trees. Each student did one and these were shared.

Another activity that almost became collaborative was an essay assignment

on how the U.S. economy affects Kensington. People wrote but were too shy

to present to the class, thus collaboration did not continue.

Cliff's goal is to ask students to bring in more of everyday tasks to

school (and class), and for students to work with a partner, or partners to

accomplish. He believes that the CLG process is "natural" for students in any

"informal" process, but believes also in the necessary teacher-student

"hierarchy." CLG activities seem to be focused on community issues, such as

local ethnic tensions, police relations, jobs and businesses, drugs, and family.

The school now has an advisory board made up of five students and two

community members.. This board surveys students about the quality of the

program, support services, and community outreach.

Cliff does the following record keeping. He keeps student biographies,

intake sheets, goal sheets, awl referrals. There is a nightly attendance sheet.

Teachers make their own pretests and post-tests; standardized testing may
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occur in the future. Testing is usually every two weeks, but is left up to each

class.

Observations:

I suggested to Cliff that his idea of using everyday tasks might lend

itself to more CLG activities, as members decide on common themes, or

topics of common inquiry. Often when learners work in pairs or groups of 3

or 4 there is a collaboration toward achieving a common goal. A way of

generating themes would be for students to bring in activities or materials on

subjects they want to know more about or are interested in sharing with their

group. Cliff mentioned that three or four students in his class demonstrate

measurable improvement in what they learned. Perhaps, these individuals

could take a role in facilitating the class. In terms of authentic assessment,

Cliff mentioned portfolios and dialogue journals. These would be excellent

additions to create participatory contexts which might involve CLG activities.



COLLABORATIVE LEARNING: A KEY TO EMPOWERMENT AND
PARTICIPATION IN THE 90'S

Notes and Observations
by:

Richard Drucker

Mentee: MARY MARINER

Meetings: 1/26/94 (telephone); 3/23/94 (mentee could not attend);
5/9/94 (mentee could not attend)

Miss Mariner works at the Mayor's Office of Community Service and

teaches twice a day, five days a week at that site (1415 N. Broad Street, Room

118, Philadelphia). There are five members per class, mostly men, who are at

various skill levels. She began this class after taking the MCOL CLG training

and discovered that she had the "confidence to teach this class" because of the

training. She related that "I recommend this (CLG) training even more than

basic training."

Mary does everything: ABE, Adult Literacy, pre-GED. Some students

can barely read (small words like "that, the") while others are high level

readers who lack self-confidence. Retention and attendance are satisfactory,

although members who finish parole/probation or who get jobs leave the

group before completing.

The class is taught on a cycle, with June as the end of the term. People

are often discouraged by "running on term"; those who can work at their own

pace continue to come.

I asked Mary to document an average lesson. For most skill sessions

there are four parts: 1) Mary goes over the skill, i.e. math or spelling; 2) she

gives out class work; 3) she moves around the room; and 4) the group goes

over the work together.



Group activities include reading and discussing Langston Hughes'

poetry, Alice Walker's stories, or materials that students select. All students

write journals each day. In discussions people are encouraged to participate

and to be active learners. A Life Skills piece is added in.

Mary's goal was to get students to be more decisive about learning, to

increase retention and attendance, and to help people obtain satisfaction with

their efforts.

She has records of classroom activities, keeps a teacher's journal, files,

and makes classroom observations. She schedules learners for private

conferences based on these data.

Observations:

I tried a number of times (including a self-addressed stamped

envelope) to get the Initial and Ongoing Interviews back from Mary.

Unfortunately, she was not able to respond. After several phone calls, she

stated that she was too busy to participate in the CLG mentoring project. I'm

sorry she couldn't complete because I think the would have added a positive

dimension to the teacher/facilitator perspective, and also to the cross-

program perspective. She declined to attend the last meeting on 5/9/94. It

migh ae useful for Diane to call her, and to ask her what changes doing CLG

has made in her class, teaching activities, and students, and if she would be

willing to describe any successes she has had to date using CLG.



COLLABORATIVE LEARNING: A KEY TO EMPOWERMENT AND
PARTICIPATION IN THE 90'S

Notes and Observations
by:

Richard Drucker

Mentee: MELISSA REA

Meetings: 1/28/94;4/22/94; 5/9/94

Melissa Rea is a student intern at Project Home, a facility of

Philadelphia to help assist formerly homeless recovering mentally ill

individuals find acceptance and self-sufficiency in the local community.

Melissa teaches the Gateway program to a group of men who attend the

agency. Melissa identified the lack of tutors to provide individual attention as

a most pressing problem in her agency. She was challenged howev the

process of identifying individual needs and finding effective ways to meet

needs.

Melissa felt that a CLG could help tap the potential for learners to help

themselves and each other and could involve learners in a process that was

perceived as "natural, and lifelong." One doubt that Melissa had was that

learners might feel that they "were losing out" if they spent time with each

other instead of with staff or teachers. Melissa does, however, look for ways

to match learners who can help each other, and gears group lessons to

encourage learners to assist each other. She has high expectations for the

group she is working with now.

Melissa, and her support group, feel that a mentor could provide

needed direction and professional expertise. In addition a mentor might

enable her to make more effective use of resources. She commented that

possibly the mentor would come to Project Home and teach a model lesson.
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Melissa's goals were to tap resources in the larger community to meet

the needs of individual learners, for example, assistance with learning

disabilities, and to get a better sense of direction for the program. At present

Melissa felt that learners would like more individual attention.

Observations:

I think that the request for the mentor to teach a model lesson indicates

that Melissa and her staff, would like a more concrete sense of what a CLG

looks like in operation. If time permits I would like to do a 'model' lesson

there. In addition, several organizational issues seem to stand out, including

communication within staff, improving staff skills, students who need

special services, and the development of local area resources.

4/22/94

During the ongoing interviews Melissa and I talked about her progress

so far, and what CLG activities she had initiated. Melissa used the goal setting

sheets from the CLG manual to find out the similarities and differences of

interest - goals - for people in her group. Many students reported wanting to

know more about the library. Melissa wanted to serve the "immediate needs"

of the class so she introduced the plan that the class would visit the library.

She did a group mind-map (contained in these pages). Ste asked

people in the group to interview each other about the trip and to ask what

each expected to see and learn. Students kept their interviews. The trip to the

library was 'terrific.' Students looked at books, talked with the librarian, and

visited the RDP program.

At this interview Melissa commented that attendance in her group was

"too thin." She wanted to help set ground rules for the group (included in

file). One problem was that some members spent their money and could not



buy tokens. I suggested she work in budgets in the group.

A typical lesson would start with "individual time" one to one work

on skills with a tutor. Students are at various levels. One man can read very

well and is very outspoken. Another reads less well but also takes a leader

role. Melissa commented that 'we are trying to record group discussion.' I

suggested that someone in the group can record; then issues become concerns

to revisit and research.

During "group time" various projects are undertaken: jogging, stress

management, AA resources, budget, nature, filling out applications,

interview skills. Melissa noted that part of each group time could be used for

selecting and preparing for the next time. The positives were that the group

was interested and enjoyed participating. The negatives seemed to be

attendancewhat CLG activities could she use when everybody doesn't show

up?

I suggested that she start each class with a group activitya brainteaser

or group learning activity. Then members can pair off and find out what the

other member has been doing. These activities could form the basis for more

CLG reading/writing and/or discussing activities. In addition the group

members could bring in articles from the newspapers or a magazine, or a

picture that might lead to a discussion and incorporation as an activity.

Melissa commented that she does record keeping, assessment, and

tracks students progress. She uses a teacher journal, a goal setting checklist,

and portfolios. She is interested in dialogue journals and also in developing

individual materials to be used in tutoring.

Observations;

Melissa was concerned that her group learning class was not

collaborative enough, and that really participatory instruction was being

-
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resisted by students who saw her and other tutors as 'the teacher.' I wonder if

she can find out how the teacher's role might be made more compatible with

the CLG model. For example, by asking learners to be more responsible about

attendance if she really wanted more direct instruction. Also revisiting class

instruction might help students select topics they want to work on. I think

that clustering, and sentence completion activities might yield topics of

common inquiry: Housing, Recovery, Part-time Jobs, Health Care, or even

Sports or Entertainment issues. Melissa could start this process by bringing in

her own article. Doing prereading and discussion with the group. Reading

the article as a group. Writing in response to the article (including working

on individual skills), and planning a next step.

If group members want more time on individual skills perhaps they

can pair up and teach one another something that one knows first, then the

other second.

A model lesson might review some skill the group has worked on

previously then go over a new concept, i.e., looking at two-syllable words,

finding word families, or a special sound, then using pairs or small groups to

review the new concept. In this way CLG activities become integrated slowly

into each class.

Melissa seemed very enthusiastic about both the training and the CLG

manual. I enjoyed working with her, and with the entire Project Home staff.



COLLABORATIVE LEARNING: A KEY TO EMPOWERMENT AND
PARTICIPATION IN THE 90'S

Notes and Observations
by:

Richard Drucker

Mentee: DON RECTOR

Meetings: 3/21/94; 4/21 /94; 5/10/94

Don Rector is a volunteer tutor at C.O.R.P.P., a social service agency in

Philadelphia, Pennsylvania. Don was interested in starting a CLG in

mathematics. I worked with him to recruit students for the group. He is now

working with five students twice a week for two hours per lesson.

Don's goal in setting up the CLG was to incorporate traditional teaching

techniques with collaborative techniques. To this purpose he began his

collaborative group with a pre-assessment to measure students' individual

skills. He also asked the class members to establish a mutually convenient

day and time for meeting and to agree on attending regularly.

Don has been working with the math CLG group for over one month.

He has recorded students' goals and now combines whole class instruction

with individual instruction and small group learning. His major goal is for

his learners to develop both self-sufficiency habits and critical thinking skills.

These include coming to class, doing assignments, and articulating problem

solving strategies. Don comments that "if students really want to, they'll do

it."

Observations:

3/21/94

Although Don has taught before, the collaborative training seems



new to him. He thought the training was very helpful, particularly those

activities that involved goal-setting.

4/21/94

Don began his class at C.O.R.P.P. (where I am the facilitator). He was

concerned about getting to know his students and starting work. We spent

time going over material he collected to do record keeping, instruction, and

evaluations, and looked at some math texts.

5/10/94

Don continues to teach the group. The classroom is participatory and

learner centered; however, the emphasis is still somewhat traditional, i.e.

taught by the teacher. Don and I will continue to confer on ways to make the

class more collaborative.

7 8



COLLABORATIVE LEARNING: A KEY TO EMPOWERMENT AND
PARTICIPATION IN THE 90'S

Notes and _Observations
by:

Richard Drucker

Mentee: ALICE REDMAN

Meetings: 4/18/94; 4/27/94 (telephone); 5/9/94

Alice teaches a beginning reading class and a pre-GED Literacy class at
Lutheran Settlement House, a social service agency in Philadelphia. She also
does tutor training and supervises student activities. The subjects she teaches
are reading, math, and literature and the arts.

Alice commented that one of the difficulties with her teaching is being
able to have her students articulate the strategies they use in reading and for
comprehension. She is particularly aware of the 0-2 (beginning) level
students who often remain in one class three or four years before moving to
the next level. Alice believes that CLG activities and orientation might be
useful to this group because often these students are "lost" in a 20 person
class.

Because Alice is in charge of tutor training she wants tutors to take the
CLG training so that LSH can prepare to better serve this special need client.
Alice intends to set up CLGs for students who have common goals and/or
abilities.

Alice mentioned several areas where collaboration is already taking
place in her class. During a class time members can work individually or in
small groups. In one class students helped each other with long division -
one student taught the other two. In the group that worked together test
scores improved. (Alice could not document that observation, but was sure



that collaboration worked.)

In her Family Literacy class, the group often discusses family issues.

They then preread individually to make predictions.

Alice's goal for implementing more CLG practice into her own practice

is for students to be able to see and assess their own progress, to be able to say

what they want, and to "go after it." She keeps field notes from her classes

and is impressed when a students tells her that there are words she can spell

now and that she is reading stories on her own.

I asked if Alice had some ideas for future CLG activities. She

mentioned portfolios, more goal setting, and for beginning readers more

individualized curriculum integrated into a CLG format. Alice provided the

example of "sitting down" with a student and discussing the student's

educational or other goals in order to arrive at a personalized instructional

plan. With Family Literacy, participants' goals might include finding out

more about welfare rights, or dealing with children.

From her work as a tutor trainer Alice feels that any tutor training can

provide answers. For example, her expectations for her own CLG training

focused on the following issues: 1) Do people who work in group do better in

various performances or standardized tests? 2) Does CLG work for reading

groups and for reading tests? 3) How do CLGs and non-traditional assessment

fit together? I suggested to her that she try to form a small group to work on

essay reading, or writing and have group members share their work and their

responses to the process. Other activities could involve writing on a specific

topic and then sharing in pairs and then having each member of the pair

present to a larger group, or writing a group story, or teach skills in small

groups or pairs and then have that group teach the larger group.



Observations:

Alice wants students to better achieve their goals, and believes that a

CLG process can facilitate this. She seems to be a patient, creative, and

effective teacher. I suggest that she keep a teacher journal to try to articulate

for herself the changes, issues, concerns that she observes in the classroom,

and to formalize her plans for her students in the future.
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Mentor's Final Report
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FINAL MENTOR REPORT
by

Richard M. Drucker

Collaborative Learning: A Key to Empowerment and Participation
in the 90's

The overall goal of the MCOL/CLG mentoring project was to provide

technical support and assistance to six mentors who started collaborative

learning groups after completing the MCOL/CLG tutor training. The

mentoring project provided assistance in the following areas: understanding

the expectations of students in the CLG process; observing and documenting

educational and social processes in the CLG; using inquiry based approach to

ask relevar' questions about collaborative learning process; and developing

criteria to measure successes in the CLG process. The CLG mentoring process

sought to establish a supportive context for tutors/teachers who were

beginning CLGs in their agencies, and a way to deal with professional issues

and concerns in a focused, structured, and collaborative framework.

Following the training, I contacted tutors/teachers for an initial

interview. This interview was intended to provide an introduction and

orientation to the mentoring process. During the initial interview I asked

mentees to describe the context of their work, and also to begin to articulate

their expectations and goals for their CLG. The results of their interviews are

included in the individual reports on mentees. The purpose of the ongoilig

interview was to document changes that had taken place in the CLGs and to

review the mentees' experiences, concerns, and further expectations. These

are also included in individual reports on mentees. At the final interview

b 3



the mentees met as a group to compile an end-of-year report and to

summarize and evaluate the project. The initial and ongoing inter views

were one to one interviews between the mentee and myself. The final

interview took a focus group format.

During the final interview/focus group, Diane and I facilitated a group

discussion around issues that stood out for mentees. These participants, Craig

Heim, Alice Redman, and Melissa Rea discussed issues such as assessment,

plans for next year, program evaluations, CLG training, and program issues.

The results are summarized as follows. Mentees commented their CLG

assessment practices were based on changes that they observed both in

individual learners and throughout the group. Mentees frequently planned

instruction around concerns that group members had, and used assessment

techniques such as one to one conferences, student/teacher dialogue journals,

and portfolios. Alice Redman commented that assessment for her meant

learners learning to sense the strategies they used to solve new problems.

Craig Heim commented that he will start doing assessment more regularly.

Mentees commented that they expected some students to transition to

other levels such as GED, or job-training. Cliff Lee explained that several of

his intermediate level students will progress to the advanced class. (I spoke

with Cliff individually the following afternoon.)

Alice Redman commented that the CLG training and mentoring

project has helped her "to work more closely" with teachers, tutors, and

learners. Alice also said that collaborative learning helps students choose a

topic and stay with it. The mentees all agreed that CLG had a measurable

84



effect on program attendance. Craig stated that his program was more

successful because rules and agendas were "more defined".

The most difficult job for mentees was getting students to accept

responsibility. Melissa commented that because her class members were all in

recovery she felt that they needed to structure more class time because the

students looked toward her to teach". The idea that learners in CLGs decide

on curriculum was both exciting and problematic for mentees.

Mentees felt that the CLG training was "helpful, clear," "good

structure," 'useful, but hard to put all of it into what I'm doing". Alice

commented that her agency used Individual Lessons Plans and that a CLG

could grow out of tneir process. Mentees agreed that there were a lot of useful

ideas contained within the training, but felt that they would, for varic'is

reasons, want to use some collaborative actions in combination with other

traditional instruction. Each mentee was firmly committed to participatory

and student centered Pducation; however, most felt, because of their own

relationship to their classes, that they should retain some traditional

orientation. The mentees were, in any case, convinced that the training

offered them an alternative model of a participatory classroom practice.

Mentees read the manual, usually during the CLG training. Although

one mentee commented that it was "collecting dust", others stated that they

were going back and re-reading it. Melissa was "reading specific parts"; Craig

"found the appendixes useful" and used the group activities (e.g. group

reading, essay writing) in his class. Alice used group activities in her Family

Literacy Class.
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Mentees stated that they found the mentoring process itself useful.

Craig said it was a place to "bounce ideas, and to listen to others". Melissa said

that the mentoring was "hel,,ful, I don't have anyone else to talk to". Alice

wasn't sure, but was glad to know she could call me with a question if she had

one. Cliff commented that having feedback "was very useful". I did not ever

hear from Mary Mariner. A sixth mentee Don Rector has just formed a CLG

and was not able to completely respond.

My own observations regarding the process should be understood in

terms of my own bias: I am firmly committed to the CLG process. Several

important issues do stand out clearly for me. To begin, the mentoring project

demonstrates that beginning teachers /tutors (in this case tutors/ teachers who

have just completed CLG training) can benefit from mentoring. This process,

however, takes place in differing degrees and different ways. What is

significant about this process is that the goals of each individual program

seemed to determine the direction of the individual tutor/teacher toward

implementing CLG practice. In addition, each individual had his/her own

specific grasp of the CLG training materials. The challenges of different

program missions, instructional goals, and incorporation of new techniques

demand much effort and analysis from both mentor and practitioners.

Difficulties such as an unusually harsh winter, inability of mentees to

attend focus groups, and my own time schedule stand out as areas that could

be improved. What is positive, however, about the mentoring process for

me, is the awareness that I did support and gave encouragement to new CLG

teachers/tutors. I was impressed by the mentees' enthusiasm and dedication
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to their students, and by their ability to learn more abo t CLGs. The

mentoring process demonstrated to me that it is possible to move from

traditional teacher driven classrooms toward a more collaborative practice.

I believe that the mentoring process offered participants new

substantive ideas for teaching and helped mentees to learn how co examine

their own instructional practices, while also evaluating the efficacy of new

approaches. In the Adult Education field, staff training/ staff development

projects can make a difference by presenting new viewpoints and

philosophies. In this sense, the mentoring piece of the CLG training reflects

the collaborative philosophy.

If improved retention and attendance patterns, better focus on goals

and accomplishment of goals, and a sense that learning takes place best in an

environment that is non-competitive and provides for democratic planning;

decision making, and risk taking then the results of the mentoring seem to

me to be affirmative. Most importantly, the mentoring process provides an

opportunity and the capacity for mentor and mentee to articulate their own

conflicts and needs, and to make decisions by means of a discourse that is

open and participatory.

8
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final Mentee Report
by

CRAIG HEIM

Collaborative Learning: A Key to Empowerment and Participation
in the 90's

The Collaborative Learning workshop and subsequent mentoring

sessions with Richard Drucker were valuable opportunities to look at new

methods of teaching and classroom dynamics. Rather than merely providing

an overview of the topics, the Collaborative Learning seminars allowed

participants to explore the concepts and techniques involved in this approach

to learning. Prior to the workshop I hadn't heard about collaborative

learning, though I was familiar with some of its guiding principles. The

workshops provided an informative, practical introduction while requiring

active participation by members.

The workshop gave me some ideas that I was eager to try with my

group of learners. Rather than create a specific "collaborative learning

group," I wanted to integrate some of the activities into the group as a whole.

Collaborative learning strikes me as a very personal approach to learning

requiring an enthusiastic acceptance by all participants. As there was little I

could do regarding selection of these participants I felt the most effective

application of the collaborative learning techniques would be in discrete class

sessions. I was pleased with the results of these activities, and I think

students found them beneficial.

I like the idea of the dialogue journals and introduced it to the class

soon after the workshop. The journals ar; helpful in several ways. Primarily,

they serve as a concrete way for students to experience writing as an

interactive process. Students have time to reflect on daily activities, express
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feelings, and then read my replies and questions. I have found that, for the

most part, students truly enjoy the back and forth of the journals. The

dialogue journals have also allowed me to know students much better and

have me increasingly sensitive to the many personal issues affecting them.

I'm also able to use the journals as a way to look at spelling and usage errors.

Although I do not make corrections in the journal, I take note of mistakes

and form lessons which address these trouble areas.

Another activity presented in the collaborative learning workshop

addressed pre-writing group activities to generate ideas for essays. I found

this very helpful with my group. By using newsprint and listing individuals'

ideas, the group was able to ease into the topic and develop themes together.

When students began writing, they had a variety of starting points from

which to choose. The discussion lessened the anxiety that often comes with a

writing assignment.

I thought the workshop and meetings were excellent. It might be

interesting to schedule the mentoring sessions as group meetings in which

several CLG participants could share their experiences. It's very helpful to

listen to people who are trying similar activities and would be a good way to

get further feedback on your own attempts.

May 16, 1994



FizaallgLgsst R 2r
by

CLIFFORD S. LEE

Collaborative Learning: A Key to Empowerment and Participation
in the 90's

How has the "Collaborative Learning" techniques changes my teaching style
in my ESL class?

For one thing, I am using the discussion format more and more with my

students. More class time is devoted to discussion rather than lessons in

which I directly teach them certain things. I am no longer afraid of posing

questions to my students to spark discussions and/or actions/solutions

coming from their own experiences.

I am also using more creative mediums of instruction. In the past, I relied

mostly on my voice, my movements/actions, things written on paper, and a

few props. Now, I am using mediums through which the students' own

styles mold the overall teaching/learning atmosphere in the classroom. For

instance, in one class I asked the students to make a simple collage out of

magazine pictures to describe what they thought the United States of America

was like before they arrived here. From each student's own visual expression

(the collage), oral expression (in explaining the collage), listening

comprehension (listening to other students' explanations), visual

comprehension (looking at other students' visual expressions), etc.

Finally, " homework" is becoming more and more the students' creation.

Even though at this point I have a lot of control over what is given as

homework, the students are beginning to gain more responsibility in deciding

what should be studied or done for the next class. I still have a long way to go

in this aspect something I hope to continue to work on.
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Final Mentee Report

MARY MARINER

Collaborative Learning: A Key to Empowerment and Participation
in the 90's

(FINAL REPORT COMMENTS WERE CONVEYED THROUGH A TELEPHONE
CONVERSATION WITH MARY MARINER)

The training and manual were very helpful. The training in particular was

clear and relieved any fear about working in a CLG setting. Mary did not feel

nervous when she started her groups and she attributed this to the fine training

she received.

Two classes are CLG. She has more than five people in her groups but

still finds it o.k. to rise CLG techniques. Two things have been very evident for

Mary.

1) By peets helping peers, the self esteem (self-confidence) levels in her

class continue to grow.

2) It has made her work so much easier because her learners take an

active role in planning class lessons and activities. There are plenty of

hands on activities with everyone working together. The class is open

enrollment. People can come and go as they please. But she found

the people who are there because they chose to become highly

motivated. (This is not the people who attend because it is part of

probation). Those who are motivated come regularly and do the work.

CLG has been successful in her math classes. Individuals who are

barely reading are working on multiplying fractions.

The advantage is that this agency had no set curriculum or teaching

techniques philosophy that Mary had to work CLG into. She was able to design

right from the start the CLG setting and teach in that fashion.
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Final Mentee Report
by

MELISSA REA

Collaborative Learning: A Key to Empowerment and Participation
in the 90's

Reflections on CLG effects

Collaborative learning has had varied effects on myself and the group.

For myself the effects have been primarily very positive. For the group the

effects have been varied.

After the CLG training I was very excited and enthusiastic to begin

(Peggy was excellent). This enthusiasm continued as the group became more

involved and interactive with each other and the topics. On occasion, however

attendance is low and this seems to occur in cycles. Everyone comes for a

while then only a few show up. This has been the most difficult aspect of group

dynamics for me. Seeing the men's enthusiasm when they are there leaves me

perplexed when they do not show up. However, overall CLG to me is what

knowledge and learning are about due to the effects I've seen and felt.

For the group I feel CLG has been rewarding. The men have come from

traditional settings and now they are learning from themselves and each other.

They take great pride in this and enjoy the sessions. At first, when I explained

CLG to them, they were dubious. They worried it would not be real learning.

But as the sessions went on they worked into a CLG. Finally , the attendance

issues continues to leave me at a loss about how they experience the group.

This is something we will continue working on.
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Final Mentee Report
by

DON RECTOR

Collaborative Learning: A Key to Empowerment and Participation
in the 90's

Training

The training was excellent. Peggy stressed the importance of CLG

methods and the class had a tremendous response with ample input, ideas,

by-laws, and we were very pleased in the results. However, a video might

enhance training by showing by examples right and wrong methods and

procedures.

Methods

The training book was very well put together. I shared the booklet with

a few public school teachers and they took some ideas back to the classrooms

and three weeks later thanked me for giving them a new insight on

teacher /learner relationships. The authors did a work of skill and expertise.

Mentoring

My mentor has been Richard Drucker. He as helped me develop this

CLG group of four learners. I asked for support from Mr. Drucker and he has

been there to give it to me. He has given me ideas and support material

which the class has used in their learning process.

cLG_ErmeslinGen=a1,

This is an ideal way to rea-% more learners at one time because of the

interaction of the group.
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Summary

The special subject I chose to tutor is basic pre-GED math. We had an

assessment and found out our weak areas that were to be worked on. All the

learners interact and they are very close in math skills to one another. The

textbook is Number Power and we use the traditional and the CLG styles. The

learners are grasping the contents and are using them during their off time at

home



Final Mentee Report
by

ALICE REDMAN

Collaborative Learning: A Key to Empowerment and Participation
in the 90's

I have been working on CLG in my classroom since February. It is not

yet as I expect it to be. I hope to study CLG more over the summer and be

better for it in the Fall. I believe it can work and can be use in conjunction

with the IEP that my program will also be using in September. I believe that

CLG will make it easier to use the IEP. I will be encouraging tutors to take the

CLG training also. I have high hopes as to how to use the CLG in training

sessions. I see it as a way to reduce our waiting list. And to be able to look at a

new way of tutoring groups as well as one-on-one. The mentoring part of

CLG has also been a great help. It has helped me to better understand what i

have done, and to set goals for myself and my program. My mentor is there if

I have a problem to help me understand what is wrong and correct it and also

to help me if I find that there is something I don't understand. My mentor is

also looking at how the CLG is working in my program and passing

information on my successes and failures on to others. He is also there to

share ideas that work with me. There is not much more I can say except that

CLG can work. It is up to us to find ways of making it work and putting it to

good use.
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Name:

COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Group Numbed:

Efer Interview
(end-of-training evaluation)

Date /6 -

Interviewer eA 4,3,4 ICA Ho 6 ,4 4/

I. What are the most important things you learned in this clan?

7A-4-7

/4_rt" ///

2. What can you do now that you couldn't do before you started this training?

>4.D

ALA! 721 ,64.-
7

3. What were your goals Wien you entered this training?

. Which goals did you complete?

I5. Do you feel different about yourself as a result of this training? If so, describe how.

9 3



6. What changes have you made at your job as a result of this training?

e/X+C"y-d-- //a- I- (/1

7. Was the training too easy or too difficult for you?

8. In this training, what did you find that you hadn't expected?

9. What didn't you find in the training that you had expected to find?

10. What did you like most about this training?

7Z
1,1-4-

*-V

11. What changes or additions should be made to make the training better?
77-6

12. Please rate the training overall:
I=VM. Poor Adequate tZWorthwhile Excellent

Thank you for providing this feedback to help improve the training in the future!
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111 COLLABORATIVE LEARNING,GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

I
4. Which goals did you complete?

Peer Interview
(end-of-training evaluation)

Name: (k J2L(L/r),Ck

Group Number:

Date /c2 3

Interviewer: /
1. What are the most important things you learned in this-elass? bi

2. What can you do now that you couldn't do before you started this, training?

Od,a,

3. What were your goals when you entered this training? z

7-7

0:f
Do you feel different about yourself as a result of this training? If so, describe how.



6. What changes have you made at your job as a result of this training?

7. Was the training too easy or too difficult for you?

8. In this training, what did you find that you hadn't expected?
r4j/1 ,7

ajj 1-&

9. What didn'tyou find in the training that you had expected to find?

ifi2V I
10. What did you like most about this training?

7/,e07--A-e-7

11. What changes or additions should be made to make the training better?

12. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you for providing this feedback to help improve the training in the future!
fc.'j

1



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Group Number:

Peer Interview
(end-of-training evaluation)

Date 1.2 70 -7.3

Interviewer. [2..0 YY1/2.,v1-,

1. What are the most important things you learned in this class? ac.a
Nficacc ct,e4c4 ulLat-- a cq

2. What can you do now that you couldn't do ore you started this training?
riA,Kle, ./d-ep 61-0 ..e.e_ft,t41,z, -4-eLc12-4-4 ,

,-,4-Yr1- 4 ,ezi a &Jll zi7

1.4,cf-44.7a-d
3. What were your goals when you entered this training?

hnco/

4. Which goals did you complete?

11.4/;tk .4.6t) 414-a-ati

etAa,td ,/m-d lAr4 /141'"'L

5. Do you feel different about yourself as a result of this training? If so, describe how.

)/2 0 dAy+,2Leje ainyt;tATILe64/1, rJ-1-069
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6. What changes have you made at your job as a result of this training?

4 C
7. Was the training too easy or too difficult for you?

-2 ZZ. 4:,ctj (Jul ct-t4

8. In this training, what did you find that you hadn't expected?

9. What didn't you find in the training that you had expected to find?

10. What did you like most about this training?
buc01 A--/t4 AncacAi4 -6X4'

fAra.rt4
11. What changes or additions should be made to make the training better?

7111) 1-1-AA-5r.7.473 -fak,

12 PleasePlease rate the training overall:
Poor Adequate Worthwhile t/ Excellent

Thank you for providing this feedback to help improve the training in the future!

1'

O
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COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1.506 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

(end-of-training evaluation)

Name: Date: 1(111.1-

Group Number: Interviewer:

1. What are the most important things you learned in this class?

2. What can you do now that you couldn't do before you started this training?

ot_ 4-- c A :(1

3. What were your goals when you entered this training?

(-C.L4-1 eL(C4--t-Z"- 4-t4-k-LA - 4- C- '7C-C-7L 1,(L. 6-4

4. Which goals did you complete?

CL- el.4LAt j

5. Do you feel different about yourself as a result of this training? If so, describe how.



.6. What changes have you made at your job as a result of this training?

7. Was the training too easy or too difficult for you?

8. In this training, what did you find that you hadn't expected?

9. What didn't you find in the training that you had expected to find?
L._ --kA2. .L ti "L-C-4.-7L

10. What did you like most about this training?

(At_ et it Pc
(,---2-1.1. CL 2 ( X

11. What changes or additions should be made to make the training better?

(I_ L c k.-& t A-11. k_fe-f-kd tk-s -t--A

12. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you for providing this feedback to help i' !prove the training in the future!

BEST COPY AVAILABLE 11 0



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Peer Interview
(end-of-training evaluation)

Name: Date:

Group Number: r Interviewer:

1. What are the most mportant things you learned in this class?

< -7- -

2. What can you do now that you couldn't do before you started this training?
(

3. What were your goals when you entered this training?

4. Which goals did you complete?

,4--fc .4- 7/ 4e

5. Do you feel different about yourself as a result of training? If so, describe how.

1 6



6. What changes have you made at your job as a result of this training?

--r

7. Was the training too easy or too difficult for you?

8. In this training, what did you find that you hadn't expected?

9. What didn't you find in the training that you had expected to find?

10. What did you like most about this training?

11. What changes or additions should be made to make the training better?

77%1,

12. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you for providing this feedback to help improve the training in the future!



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philnielphia, PA 19102

(215) 875-6602

Peer Interview
(end-of-training evaluation)

Name: CAR :\ Date: tk\t`&:3

Group Number: Interviewer. a

1. What are the most important things you learned in this class?

011oPk S Cc' e Col" vi vui

e xe-

is

a3,-41 k17
'

CIOCO.cC,
(1.Ci

5-1c ro lt,\J t k.L; (L14 11 01 C /Pi/ q1.1 v (". 711\

2. Whit can you do now that you couldn't do before you started this training?
1 9(

Cid, Scr iv r-L

Azi
I

CA.u/ 'If 1 a ,.PU rr I r l clZe' (20.,

G' I.! (4 r-

3. What were your goals when you entered this training?

7c.7 4 /1 Gi /1 bt rc -7fr,vviscvt)

ti 1;4 711

4. Which goals did you complete?

oc.,1

BEST COPY AVAILABLE

/ le. k r-\

5. Do you feel different about yourself as a result of this training? If so, describe how.

t I A 5 -4 ib,

r v%
ILO vy

1:9 tiA-6,-e
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6. What changes have you made at your job as a result of this training?

11.1 O \ 0

7. Was the training too easy or too difficult for you?

47, (9k- C jc,

u.

8. In this training, what did you find that you hadn't expected?

s^f) (I am)

A; is-f-kc

9. What didn't you find in the training that you had expected to find?

6.v4

10. What did you like most about this training?

a 4 -1_1

11. What changes or additions should be made to make the training better?

/1/16,15 ,v tri 7. yi ,),,/yro/v4)

12. Please rate the training overall:
Poor Adequate Worthwhile cellent

Thank you for providing this feedback to help improve the training in the future!

CCt c

/0/14,..,.



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street,18th Floor
Philadelphia, PA 19102

(215) 875-6602

NameT1

Peer Interview
(end-of-training evaluation)

Date \\---\C\
Group Number:

1
Interviewer. \\\--L\s..\ \\

1. What are the most important things you learned in this class?

C \Q-1-\

2. What can you do no that you ouldn't do-before you started this tr

\W: c).\

1(1.sc)`\-

3. What were your goals when you entered this training?

4. Which goals did you complete?

5. Do you feel different about yourself as a result of this training? If so describe how.

-6\ \

1 0



6. What changes have you made at your job as a result of this training?

7. Was the training too easy or too difficult for you?

8. In this training, what did you find that you hadn't expected?

IZ5(. \\SEA eNS

9. What didn't you find in the training that you had expected to find?

10. What did you like most about this training?

11. What changes or additions should be made to make the training better?

12. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you for providing this feedback to help improve the training in the future!

1 1



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
ayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Peer interview
(end-of-training evaluation)

Name: 1(7/ec
Group Number: 1 Interviewer:

Date
;a"-ti/..-a-V-erL

1. What are the most important things you learned in this class?

3-i-r-P4-et)y

2. What can you do now that you couldn't do before you started this training?
d 0.30C..)ci r\ k-t)2 44,k r

\ ct.

3. What were your goals when you entered this training?

.11k-c 146i iv., o\ N 1y vi

4. Which goals did you complete?

71: 'A y 60 .40

trsi-\ 1,r "Jr
"7

1,
11 S (

A j' 3

5. Do you feel different about yourself as a result of this training? If so, describe how.

/1/0
BEST COPY AVAILABLE

1 2

BEST COPY AVAILABLE



6. What changes have you made at your job as a result of this training?

7. Was the training too easy or too difficult for you?

8. In this training, what did you find that you hadn't expected?

-S4(1\.C. j 44'4- 42 ._ "' is S -ej g: -U('"

9. What didn't you find in the training that you had expected to find?

tit- 1. IA k/- r

10. What did you like most about this training?
,t D6L1v `0 a 1\0 t

11.

1 C. .
4"--'4"4

What changes or additions should be made to make the training better?
.714. c a co ift: c(-'e .

12. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you for providing this feedback to help improve the training in the future!

BEST COPY AVAILABLE



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Peer Interview
(end-of-training evaluation)

Name: 119/1-74116 r SD Date 6---//--5
Group Number: Interviewer: ? /1/4/ -762.5

1. What are the most important things you learned in this class?,
Iduct)(2-1- 64- d 2 ersat

re- im/opr 9 rli(-1/°

What can you do now that you couldn't do before you started this training?
c-C,-(//y q 9 f711 71- _17 (4 71 /

3. What were your goals when you entered this training?, "eqr4,To 1115b44cAl-k ro64,53 of eol/ka.Ar
1771 cl- 1-4 se- cle4---Lubrks.

4. Which goals did you complete?

1--111)71 ti ties-71. 9 nd
5,i r e ip

5. Do you feel different about yourself as a result of this training? If so, describe how.
.76)

1 4



6. What changes have you made at your job as a result of this training?
'7)) z, ,-)/t,74/ 6.1 /1c4 4--e r/y/7,"

7. Was the training too easy or too difficult for you?

8. In this training, what did you find that you hadn't expected?

Cj

e-e-'/ L-154- fi bo difh
rot T,

9. What didn't you find in the training that you had expected to find?
/1/4)-1-414fr.

10. What did you like most about this training?
1'°' Oct) b()Ily ooper

11. What changes or additions should be made to make the training better?
`mon e. (-6 /9 M.,./01y_.

12. Please rate the training overall:
Poor Adequate Worthwhile

Thank you for providing this feedback to help improve the training in the future!



Name:

COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Peer Interview
(end-of-training evaluation)

Date

Group Number: I Interviewer:

1. What are the most

Clo^:

ez/t1

important things you learned in this class?

C c9,1A, s.(-10

--ef") C Gs-s-S

2. What can you do now that you couldn't do before you started this training?

3. What werewere your go when you entered this training?

co-acIzrz,L.,, N.\

4. Which goals did you complete?

74 0-

-(-------5. Do you feel differe t about yourself as a result of this training? If so, describe how.

ccLiGA,D,J,

i247±, TisLe /v-,"As
1 1



6. What changes have you made at your job as a result of this training?

7. Was the training too easy or too difficult for you?

o

8. In this training, what did you find that you hadn't expected?

N-c.

a ck

9. What didn't you find in the training that you had expected to find?

Zkv\-Q.

(\k L&e

10. What did you like most about this traini ?

11. What changes or additions should be made to make the training better?

COMP.-41-.14-\wLS

12. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you for providing this feedback to help improve the training in the future!



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Peer Interview
(end-of-training evaluation)

Name: Date ?

Group Number: I Interviewer.

1. What are the most important things you learned in this class?

hi r-Q- I n 40141 et+-, c,9,1

U31.4-1-1 11/1 \I 0 U-) n i (tz )1- sj,)

(2---r-,f94.. c& k-c__

2. What can you do now that you couldn't do before you started this training?

1,-/c:Lk.; e's-t (-1 I /17

4 ( 5 IT Ce )-e_

3. What \ iere your goals when you entered this training?

o I r n vvt c, r`re. c be 11.-t i,vlt q if Co ft et r

w tz +c) turf- /4-- I
LE

4. Which goals did you complete?

-1-1wL. ct bei,AsL.--

5. Do you feel different about yourself as a result of this training? If so, describe how.

(440-1z_

Crt'j n-prt )l0)2---X cryt, c6/41.9, r

pci-/-- -4 -/t(- CL-

ii C4LL3



6. What changes have you made at your job as a result of this training?

5-411 Cu--)k---k }tea
.,(

111 (11--?I (.-

S ,t ,

7. Was the training too easy or too difficult for you?

8. In this training, what did you find that you hadn't expected?

Ym 4-7; , y

9. What didn't you find in the training that you had expected to find?

10. What did you like most about this training?

1,

11. What changes or additions should be made to make the training better?

ct

12. Please rate the training overall:
Poor Adequate Worthwhile LV6ellent

Thank you for providing this feedback to help improve the training in the future!

11j
BEST COPY AVAILABLE
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COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Yeer Interview
(ena-of-training evaluation)

v----r)Name: t.) Date:

Group Number: Interviewer

1. '1/4Wla-i .t are the most important things you learned in this v.orkshop?

2. What can you do now that you couldn't do before you started this training?

3. What were your goals when you entered this training?

4. Which ggoats did you complete?

5. Do you feel different about yourself as a result of this training? If so, describe how.



6. What c a- ;es will you make at your job as a result of this trainin ?

7. In this training, what did you find that you hadn't expected?
\a /heti/

8. What didn't you find in the training that you had expected to find?

9. What did you like most about this raining? Least?

10. W hanges or additions should be, made to ake the training better?
Ate'

a-c°2 e9/-1-it

PleasePlease rate the training overall:
Poor Adequate Worthwhile ...\ Excellent

Thank you forproviding this feedback to help improve the training in the future!

1L' 1



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Peer Interview
(end-of-training evaluation)

Name:

Group Number:

Date: -g//4
Interviewer. i- e- 't" r

1. What are the most important things you learned in this workshop?

I: =-,: Le ze cite -x-7Z

2. What can you do now that you couldn't do before you started this training?

3. What were your goals when you entered this training?

(7-4 ,s,-,2A-ZvL4ZeL (1-7L-

7/A/27(y,

4. Which goals did you complete?

97e.

7i

5. Do you feel different about yourself as a result of this training? If so, describe how.

ge.

122
BEST COPY AVAILABLE



6. What changes will you make at your job as a result of this training?

7. In this training, what did you find that you hadn't expected?

( .t <1,c, Li

8. What didn't you find in the training that you had expected to find?

-1-

9. What did you like most about this training? Least?

7 ,!7--?.-e-,-

10. What changes or additions should be made to make the training better?

_

11. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you forproviding this feedback to help improve the training in the future!



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Deer ntetview
(end-of-training evaluation)

Name:, ferry Movteil

Group Number: g Interviewer.

Date: 3 12 4

g-e

1. What are the most important things you learned in this workshop?
A CLGI r et A P%-c (Ai 4-4 I IAA"- -"

2. What can you do now that you couldn't do before you started this training?
)24 Cew " C L6 Al .cam

3. What were your goals when you entered this training?
nx) X/Xii-e-6'(747

4. Which goals did you complete?

07A

5. Do you feel different about yourself as a result of this training? If so, describe how.

511itA

Co (1100 1PC

&12,& -IN Car

1;24



6. What changes will you make at your job as a result of this trainir g?
("IA..C.': e_ 0,-; s c c,._--J-4-(4-, .,.../ c../,,,,,,.....ie_, L x C., c.e i----e----7-

(---/
.11T%

Cte, Z....eel- '11. C. 5 oil 62.6--r--4,111.--G

7. In this training, what did you find that you hadn't expected?
P t - ' t vt-,(

8. What ,didn't you find in the training that you had expected to find?

9. &What did you like most about this training?Cleast?
Cl titer - C-

14-c 6,-,-1f-L- 11-k
7-

10. What changes or additions should be made to make the training better?
-tz_g_ 5 c, 4-1-e.4_1( cte-t -6 67,

L

'

11. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you forproviding this feedback to help improve the training in the future!



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

111 Peer Interview
(end-of-training evaluation)

,...,..

Name: 3e.yNrA-19 f Date:--..3.--L1-- :--g --t----
Group Number: 3 Interviewer

1. What are the most important things you learned in this workshop?

be 4-\-ef C\ 5 q-co..)9 Skvivr,c_

'vzk_e_0\5 VC.ef,( '=L of i ham. c7,-- losp kcv._

2. What can you do now that you couldn't do before you started this training?

(02-4 Nrr\Y\ e, \-e-ofr \-e'e o\-S k of v

3. What were your goals when you entered this training?

-1-6; \-e_o.( 0--ci\c\CW4AA:oe Nec-,-/-y\

C/Or\.(1 -3=2. c_c_c_,v-,p 1 ke

4. Which goals did you complete?

0,\V\ 3A1-vz.

C-OU 62.\ rec,,k7 nJ-) eN.eveir- 5-e

5. Do you feel different about yourself as a result of this training? If so, describe how.

\le.s Nois

VY\o'f-e_

G.5 -\-kcxdk

1 9



6. What changes will you make at your job as a result of this training?

31)5 +- -c) P\-\. \c-- e
\A5 vliWc---C-4 y± Yva- hcAA.i 4-c-c r_.\5

V\-R.

-CADcv\c>..

7. In this training, what did you find that you hadn't expected?
(1/e.A.,,J W c\ys 0-F

5e_
exis) c--5 v_S GL. rN. er\ kcA \ 4)e,

8. What didn't you find in the training that you had expected to find?

9. What did you like most about this training? Least?

Tr\e_ Ov-\\y -\-An ;vac kyv e v\y-c>/ Fs

10. What changes or additions should be made to make the training better?

er J 1S

11. Please rate the training overall:
Poor Adequate 4/Worthwhile Excellent

Thank you forproviding this feedback to help improve the training in the future!

I
OA Lk. lue4

I



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Peer Interview
(end-of-training evaluation)

Name: rf lid w'11 1, Date: :VC r'''::'

Group Number. l Interviewer:

1. What are the most important things you learned in this workshop?

el 1

/

C

2. What can you do now that you couldn't do before you started this training?

3. What were your goals when you entered this training?

d-D

CL.
4. Which goals did you complete?

:to 1,#4,"-it 1-- (to.

L. -#

U

5. Do you feel different about yourself as a result of this training? If so, describe how.

4

1 26
BEST COPY AVAILABLE



6. What changes will you make at your job as a result of this training?

a
4, a I

7. In this training, what did you find that you hadn't expected?

t. -4, t, . __Jr"I V

Il

U.

8. What didn't you find in the training that you had expected to find?

..r1
r

9. What did you like most about this training? Least?
r-1 r

-

10. What changes or additions should be made to make the training better?
_40 F-

toi, I,

11. Please rate the training overall:
Poor Adequate A. Worthwhile 2(Excellent

Thank you for providing this feedback to help improve the training in the future!

!!

BEST COPY AVAILABLE



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-66132

Peer Interview
(end-of-training evaluation)

Name: tztx-n.,1 Date: :221 1g/6)4

Group Number. _3 Interviewer. MLA2
1. What are the most important things you learned in this workshop?

,.' ,
V

L.,

2. What can you do now that you couldn't do before you started this training?

CUlk C`k_

3. What were your goals when you entered this training?

4. Which goals did you complete?

Dr
3

H

1

5. Do you feel different about yourself as a result of this training? If so, describe how.

I

BEST COPY AVAILABIF



6. What will you make at your job as a result of this training?

I

7. In this training, what did you find that you hadn't expected?

31( i

'f; .

fat\ (Jo v.
8. What didn't you find in the training that you had expected to find?

9. What did you like most about this training? Least?

Utk^!,7' -
r
L

10. What changes or additions should be made to make the training better?

11. Please rate the training overall:
Poor Adequate Worthwhile Excellent

r.

Thank you for providing this feedback to help improve the training in the future!



Name:

COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor

Philadelphia, PA 19102

(215) 875-6602

peer Interview
-of-training evaluation)

Group Number.

Date:

Interviewer:

1. What are the most important things you learned in workshop?

d C \10-1 --A\ )\) \\ \

V-4-'i \ \Th o 1"34Y
1-1)

2. What can you do now that you couldn't do before you started this training?

\) ( `t' )

3. What were your goals when you entered this training?

'3Y(\ PK' \p ti 01) Ohpky

\N APO\ IC
43A E,

4. Which goals did you complete? 0

N)4

5. Do you feel different about yourself as a result of this training? If so, describe how.

C°' -61 A6 bU Cf\i\
'(\-) \'\\-) Prq\°61, 4,(

001\ )



6. What changes will you make at your job as a result of this training?

\N, k 1-3 e M6 N'

7. In this training, what did you find that you hadn' expected?

8. What didn't you find in the training that you had expected to find?

9. What did you like most about this training? Least?

\ts

the
10. What changes or additions should be made toVY

makeVVthe
train g better?

.1\)

11. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you for providing this feedback to help improve the training in the future!

1 4
_I_ . i

BEST COPY AVAILABLE



Exhibit #1

Training Evaluation Form



COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Peer Interview
(end-of-training evaluation)

Name: Date:

Group Number: Interviewer:

1. What are the most important things you learned in this workshop?

2. What can you do now that you couldn't do before you started this training?

3. What were your goals when you entered this training?

4. Which goals did you complete?

5. Do you feel different about yourself as a result of this training? If so, describe how.



6. What changes will you make at your job as a result of this training?

7. In this training, what did you find that you hadn't expected?

8. What didn't you find in the training that you had expected to find?

9. What did you like most about this training? Least?

10. What changes or additions should be made to make the training better?

11. Please rate the training overall:
Poor Adequate Worthwhile Excellent_ _

Thank you for providing this feedback to help improve the training in the future!

1 36



Exhibit #2

Journal

137



COLLABORATIVE LEARNING GROUP
TUTOR TRAINING

JOURNAL

Mayor's Commission on Literacy
1500 Walnut Street, 18th Floor

Philadelphia, PA 19102
215-875-6602

1:i



JOURNAL

13 5



Entry JOURNAL

1,i



JOURNAL

1 4 1



entry #4 JOURNAL

ame

ddress

Zip

hone Number:

Facilitator:

Organization

Address

Zip

Phone Number:

i r'
1 41 ,----.



Exhibit #3

Goal Setting Form
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COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Mentee Goal Setting Check List

Name: Date:

Goals that I have already accomplished -

Goals that I want to accomplish -

Successes that you are having with your group -

Difficulties that you are having with your group -

1 4 4
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Exhibit #4

On-Going Assessment Form
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On-going Assessment JOURNAL
Name (optional): (If you wish to have feed back, you must include your name.)

What I most wanted to learn today was...

The most interesting activity we did today was...

It was interesting because...

The most important thing I learned today was...

I didn't like it when...

o make the workshop better I would...

s a result of this workshop, something I will do differently in my teaching or at my program is...
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COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

Peer Interview,
(end-of-training evaluation)

Name: Date:

Group Number: Interviewer:

1. What are the most important things you learned in this workshop?

2. What can you do now that you couldn't do before you started this training?

3. What were your goals when you entered this training?

4. Which goals did you complete?

5. Do you feel different about yourself as a result of this training? If so, describe how.
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6. What changes will you make at your job as a result of this training?

7. In this training, what did you find that you hadn't expected?

8. What didn't you find in the training that you had expected to find?

9. What did you like most about this training? Least?

10. What changes or additions should be made to make Lhe training better?

11. Please rate the training overall:
Poor Adequate Worthwhile Excellent

Thank you for providing this feedback to help improve the training in the future!
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COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

BEGINNING INTERVIEW FOR FACILITATORS

Name: Phone #:

Address:

Date: Interviewer:

Agency: Agency Phone #:

Agency Address:

What times/days do you do your instruction?

What times and days would be good for you to meet with your mentor?

Interview Questions

1. What literacy program do you work in?

2. Describe what you do in the program.

3. What subjects are you teaching now?

4. What is difficult about what you are teaching?



5. What is most successful about what you are teaching?

6. How can using collaborative groups change your program?

7. In what ways would starting a Collaborative Learning Group (CLG) be difficult?

8. Do you have administrative support to begin a CLG?

9. Have you already started a CLG?

10. Have you used any collaborative teaching techniques before? Explain.

11. What are your expectations for your collaborative group?

12. How can your mentor help you in this process?

COMMENTS:
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COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

ON-GOING INTERVIEW FOR FACILITATORS

Name: Phone #:

Address:

Date: Interviewer:

Agency: Agency Phone #:

Agency Address:

What times/days do you do your instruction?

What times and days would be good for you to meet with your mentor?

Interview Questions
1. Can you describe your collaborative learning group?

2. What successes have you had so far?

3. What problems are you having?

4. What is the most important thing that you learned about the collaborative
learning process so far?
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5. What is the most interesting collaborative activity you have done?

6. What goals have you accomplished since the last meeting?

7. What activities would you like to try, that you have not tried so far?

8. What in the training helped you the most?

9. What in the training was least useful?

10. How can your mentor help you at this time?

11.How has this mentoring process helped you so far with your collaborative
learning group?

12. What goal(s) would you want to accomplish by your next meeting (one month
from now)?
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COLLABORATIVE LEARNING GROUP TUTOR TRAINING
Mayor's Commission on Literacy

1500 Walnut Street, 18th Floor
Philadelphia, PA 19102

(215) 875-6602

FINAL INTERVIEW FOR FACILITATORS (Peer Interviews)

Name: Phone #:

Address:

Date: Interviewer:

Agency: Agency Phone #:

Agency Address:

Interview Questions
1. Can you describe your collaborative learning group at this time?

2. Who in your group has met his/her goals?

3. Has the group changed since you have been meeting with it? Please describe.

4. Were group members willing to share individual learning goals and work
toward them?

5. Did your role as teacher/facilitator change? How?

6. What topics did you cover in your group sessions? List.
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7. What activities have worked best?

8. How did your students respond to collaborative activities?

9. Did you speak to your learners about the collaborative learning process? What
were their feelings, thoughts, and ideas about this process?

10. How does the collaborative learning process fit in to the overall context of the
agency or program now that you have done it for six months?

11. How has this mentoring process helped you so far with your collaborative
learning group?

12. What goal(s) would you want to accomplish in the next year?
a) personal goals?

b) program goals?

c) agency goals?

1E2

(Use back for further comments.)


